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8 lessons 
50–75 minute duration
 Students take action on a community issue
Assignment with summative assessment
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Online learning activity
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Assessment for learning activity

Learning activities summary

Lesson 1: Democracy and issues
	1. Agree or disagree
	4. Issue and I (activity sheet)
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	3. Is this an issue? (activity sheet)
	


Lesson 2: Who is responsible? 
	1. Choosing our issue (activity sheet)
	3. Who should act? (activity sheet)
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2. Who decides?
	4. Circle of influence


Lesson 3: Finding out
	1. But, why? (activity sheet)
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4. Where do I look? 

	2. Our issue (activity sheet)
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5. Group research proposal (activity sheet)

	3. Branching out an issue (activity sheet)
	


Lesson 4: Can others help?
	Students complete research
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2. Who can help me? 

	1. Designing questions
	3. Obstacles and solutions (activity sheet)


Lesson 5: Changing the world 
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1. What activism looks like 
	3. Opinion and action (activity sheet)

	2. Rate the action (activity sheet)
	4. What is an action?


Lesson 6: Taking action!
	1. Breaking down the actions
	[image: image21.png]


[image: image22.png]PASSPORT
CK
DEMOCRACY



3. Spread the word 

	[image: image23.png]


[image: image24.png]PASSPORT
CK
DEMOCRACY



2. Planning for action 
	Students complete actions


Lesson 7: An election campaign
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1. What have we changed?
	4. Media debate
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2. Write up an election speech 
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5. Candidate creator 

	3. Presentation time
	


Lesson 8: Run an election
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1. Run an election 
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3. Counting the votes

	2. Voting
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4. Why vote?


Lesson 1: Democracy and issues
Overview

Civics and Citizenship curriculum
	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K10
	Citizenship, Diversity and Identity
	how values based on freedom, respect, fairness and equality of opportunity can support social cohesion and a resilient democracy within Australian society

	Australian Curriculum
	AC9HC8K05
	
	

	Victorian Curriculum
	VC2HC8K02
	Government and Democracy
	The characteristics of Australia's democracy, including freedom of speech, association, assembly, religion and movement

	Australian Curriculum
	AC9HC7K02
	
	

	Victorian Curriculum
	VC2HC8S02
	Investigating contemporary civics and citizenship issues
	Analyse contemporary issues by locating, selecting, explaining and comparing information, data and ideas from a range of sources

	Australian Curriculum
	AC9HC8S04
	Civic participation and decision-making
	Explain the methods or strategies related to making decisions about civic participation


Learning activities
	1. Agree or disagree
	4. Issue and I (activity sheet)
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2. How political am I?   
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5. What’s important?

	3. Is this an issue? (activity sheet)
	


	Learning intentions
	Success criteria

	Explore current issues in the community, state, country and world
	Identified a range of issues in the community

	Identify the rights of citizens in a democratic society
	Explained which rights are necessary for citizens to participate in a democratic community

	Ask questions which identify whether an issue is a community issue
	Defined what we mean by Australia being a democratic country

	Essential questions
	Key concepts 

	What makes something an ‘issue’? Which rights are affected by my chosen issue?
	Rights are granted to all (universal) and should be respected by all. Certain rights are limited through laws.

	What are the issues I care about? How do I choose an issue I care about to take action on?
	Community issue is a matter of concern that affects a community.


Activities

Activity 1: Agree or disagree
10 min
This activity aims to encourage students to express views and opinions on topical community issues. Students will disagree or agree with a statement based on their values, beliefs and knowledge. Once the students have taken up a position, ask them to justify it. Here are some suggestions of Agree/Disagree statements:

	STATEMENTS
	NOTES

	Students should be involved in setting up of school rules. 
	The key word here is ‘involved’. It’s good to observe if students will pick this up. 

	In Australia, people can say whatever they want publicly, because in a democratic society we have the freedom of speech. 
	In Australia there are limitations to freedom of speech. For instance: Racial Discrimination Law protects people from racial vilification, Defamation Law protects people from untruths being published, Anti-terror laws limit what can be published in the media. 

	Gay marriage should be legalised. 
	This is a good discussion point to explain how sometimes our values are also influenced by our religious beliefs and our upbringing. Also if students believe in equality, shouldn’t they then ‘agree’ with this value. 


End the activity by explaining that one of the features of democratic communities is for people to express their views and opinions freely, to some extent. People form opinions on the basis of what they believe in, what they know and their experiences and perceptions.  

Show the following video clip (Election, 1999) in which a teacher (Matthew Broderick) explains what the word ‘democracy’ means.
Activity 2: How political am I?
10 min
The purpose of this activity is for students to begin making the connection between their community and politics. Students complete the online activity called ‘How political am I?’ in the Decide module. 
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Activity 3: Is this an issue?
10 min

Using synonyms, pictures, sentences and situations students as a group will come to a class definition of what an issue is. Through this activity students will understand the difference between a personal and a community issue.

Divide students into four groups: words, statements, pictures, situations. Cards with the instruction are provided on the activity sheet. There are two tasks:

· decide if what is written/pictured represents or explains an issue

· provide an example (all except the scenarios).

Discussion questions:
· What is our definition of an issue?

· Why is it important to understand what an issue is?

· What makes something an ‘issue’? Consider these two examples with students:

· littering at a local beach 

· not having a paved access to the beach. 

· How does personal health issue such as ‘smoking’ become a community issue?

· Regulations are introduced where people can and can’t smoke. 

· Government regulates advertising of cigarettes and how they are displayed in shops. 

· Government spends money on health prevention programs to reduce the number of smokers.
· Patients with health related diseases associated with smoking, require treatment in public hospitals this can impact on number and availability of services for other diseases.
Activity sheet: Is this an issue?
Activity 4: Issue and I
15 min

Give each student a ‘post-it’ note to write an issue that is important to them. The issue can be school, local, national or global. 

All students should place their issue in a hat. Distribute the Activity Sheet: Issue and I. Students’ task is to listen to the issue that has been read out, decide how important this issue is to them, and note it down on the spectrum of importance to them.  Ask students to justify their reasoning by explaining why an issue is important to them or not. How does it impact their lives?

You can also do this by marking the floor with a masking tape and asking students to position themselves from one to the other end of the spectrum.

Some issues to read out: lack of employment for young people; young people joining gangs; lack of support for young people with mental health issues; littering at school; increasing number of surveillance cameras in public areas.
Activity sheet: Issue and I

Activity 5: What’s important?
10 min
The purpose of this activity is to provide students with examples of community issues and for students to reflect upon which issues matter to them the most. Students complete the online activity called ‘What’s important?’ in the Decide module. 
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Activity sheets
Activity sheet: Is it an issue?

GROUP: WORDS
PROBLEM
MATTER
SITUATION
EVENT
CONCERN
SOLUTION


Your group has two tasks:

1) Decide which of the above words explain best what the word ‘ISSUE’ means?

2) What example can you use to explain to someone the meaning of the word issue and one of the words above?

Example: 

1) EVENT 

2) A tanker’s oil spill in the ocean is an example of an event, that is related to the issue of environmental pollution.

GROUP: SCENARIOS
Read all of the scenarios and as a group decide if they represent a community issue, or personal issue?
	The local arts centre is closing as the building requires urgent repairs. The spaces inside the building are rented to local community groups; however this income does not cover the cost of running the building. Local council has decided to sell the property.
	At a newly built estate, residents are parking on both sides of the road. As the road is very narrow there can be only one car driving down the street.



	Margaret is a 16-year-old who started smoking. She tried quitting several times but with no success. She works on weekends in order to afford cigarettes.
	After finishing year 10 Mohamed was employed as an apprentice with a local tiler. It has taken him a few months of searching, so he was extremely happy when he finally received a positive response.  Mohamed is fairly shy but hardworking, and he rarely speaks out for himself. Since starting as an apprentice he has been given increasingly harder tasks as well as being asked to work longer hours.


GROUP: STATEMENTS 

Your group has two tasks: 

Decide which of these statements can be ‘TRUE’ of an issue”

- Occurs often.  
- Has lasted for a while. 
- Affects many people. 
- Disrupts community life.
- Deprives people of rights.
- It is perceived by the community as a problem.
- Affects only children. 

Provide examples of issues that explain your chosen statements. 


Affects many people: 
Drug abuse is an issue that not only affects the person, but also the community, through drug related crime offences.  

GROUP: PICTURES 

· Choose images that represent an issue in your community. Identify what the issue is. 
·  Explain how are your community members affected by it.
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Image 1: Westfield Shopping Centre London by Martin and licensed for reuse under CC BY-ND 2.0 licence
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Image 4: Copyright Cheryl Howard and licensed for reuse under CC BY-ND 2.0 licence 


Image 2: Copyright Albert Bridge and licensed for reuse under CC-BY-SA 2.0 licence 
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Image 5: Copyright Helga Weber and licensed for reuse under CC BY-ND 2.0 licence


Image 3: Copyright Eddie-S and licensed for reuse under CC-BY-ND 2.0 licence

Activity sheet: Issue and I
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Lesson 2: Who is responsible?
Overview
Civics and Citizenship curriculum 
	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K03
	Government and Democracy
	The key features of Australia's system of government, including democracy, the Australian Constitution, responsible government and federalism

	Australian Curriculum
	AC9HC7K01
	
	

	Victorian Curriculum
	VC2HC8K07
	Laws and Citizens
	The characteristics of laws and how laws are made in Australia through parliaments (statutory law) and through the courts (common law)

	Australian Curriculum
	AC9HC8K03
	Laws and Citizens
	The characteristics of laws and how laws are made in Australia through parliaments (statutory law) and through the courts (common law)


Learning activities
	1. Choosing our issue (activity sheet)
	3. Who should act? (activity sheet)
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2. Who decides?
	4. Circle of influence


	Learning intentions
	Success criteria

	Explore the relationship between government and citizen responsibility
	Selected an issue that is important, on which they wish to take action, and justified why

	Consider and choose actions appropriate for individuals, communities or governments to take, to preserve values and rights
	Identified several responsibilities of an Australian citizen

	
	Explained and identified the responsibility assigned to different levels of government

	Understand who is powerful, influential and affected within an issue
	Identified a powerful person in the community

	Essential questions
	Key concepts 

	What are the obligations of citizens in Australia’s democracy?
	Responsibilities are actions you as an individual must take, either in relation to yourself or to others – they depend on the context

	How are the rights and responsibilities of everyone balanced by the government?
	

	
	Balancing of rights and responsibilities – individual vs. community responsibility

	
	Citizen rights are protected through laws and citizens responsibilities are regulated through these laws.


Activities
Activity 1: Choosing our issue
  5 min
Out of all of the issues that students have listed in the previous activity, they must choose one that is the most important to them. They summarise their thoughts about this issue using the Activity Sheet: Reflection.
Activity sheet: Reflection
Activity 2: Who decides?
10 min
The purpose of this activity is to help students understand the responsibilities of the three levels of government. Students complete the online game called ‘Who decides?’ in the Decide module.
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Activity 3: Who should act? 
10 min
In small groups (three maximum), students are given all of the situation scenarios. They have to determine which key player in each situation is responsible for doing something about the situation. Students use the triangle diagram to identify a level of responsibility for each key player. 

Ask each group to choose one scenario they wish to report on. 
Discussion question:
· Is responsibility something that can be taught? How would this be done?
Activity sheet: Who should act?

Activity 4: Circle of influence
15 min
Divide students into groups of four. Each group will need to choose an issue that they are interested in or choose one of the four issues outlined below.

Provide each group with butchers paper or a circle on A3 sheet of paper. 

Possible issues to choose from: 

· increase of youth suicide in a community 

· closing of a local swimming pool area

· binge drinking 

· frequency at which traffic lights change at a crossing near a school 

The circle represents a community in which an issue exists. Students can write on the outer layer of the circle what the community is (e.g. friends, family, school, Samoan Singing Group). 
· Start by asking the group who has power to do something about this issue? Once the decision maker has been identified, ask them to create another circle inside the circle and write the decision maker’s name or position. 

· From the decision maker they will need to branch out and brainstorm the people whom decision maker is connected to.
· Once they have made the connections between the decision maker and others they need to indicate where they are in the circle. 
Discussion questions:
· How can you influence those in the centre of your circle?

· What does the person in the centre have, to make them influential? 

· Why are they there and not someone else? 

· What do you know about this person? How can they be persuaded? 
Activity sheets
Activity sheet: Reflection
	The issue I have chosen is:



	This is an issue because: (What would happen if this issue is not resolved?)


	This impacts on my friends by:



	Ways this impacts on other people in my community:


	Ways this affects me are:


	This impacts on my family by:



Activity sheet: Who should act?
	INDIVIDUAL
	COMMUNITY
	GOVERNMENT

	FAMILY
	SCHOOL
	
UN
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You are home late at night and through the wall you hear a man shouting and hitting his girlfriend and smashing things.
INDIVIDUAL 
it is an individual’s responsibility 
to not cause harm to others

it is a responsibility of each individual 
to protect the right to life

FAMILY 
by encouraging respect

COMMUNITY
through public awareness 
(this behaviour is not acceptable); 
by providing support

GOVERNMENT 
puts in place laws that protect the right to peaceful life

Scenarios:
	Bluescope is a small regional town in which there has been an influx of refugees from Syria.  As they are newly arrivals, some speak very little English.
	In Kelsey, local factory closed. Young families are either moving out of town or are choosing to access financial assistance from the government. Very soon there will be no money left.

	Jane loves watching films; she downloads them regularly from online websites for free. If Jane continues to do so she will be breaking the law as regulations have changed.
	Hasan is a 15-year-old with a physical disability. His family was recently provided permanent accommodation in a newly developed suburb. The closest school has no disability access; Hasan is not able to attend classes.

	The closest shopping centre for Sarita and her friends is about 20 km away and there is no bus to take them there. They need to take a train, and a bus to get there. A journey taking 80 minutes one way.
	Mark has moved into his new house. The next door neighbour plays music late at night and his new dog barks at Mark without a reason. This has an impact on all other neighbours, who have mentioned to Mark how frustrated they feel about it too.

	The rubbish on the local river bank has been mounting. It seems people are increasingly dumping their used goods. This has an effect on animals using the river.
	In a new urban area on the outskirts of Melbourne, there are no footpaths or street lights. The road is shared by the pedestrians and cars.


Activity sheet: Levels of government
	Liquor Control Reform Act 1998
	… determines that alcohol cannot be served to under 18s unless permission from parent and guardian is given. 

	Child Employment Act 2003
	…states that the minimum age a young person can work is 13. 

	Income Tax Assessment Regulations 1997
	… states that if you earn a certain amount you must pay tax.  

	Electoral Act 2002
	… states that only those who are 18 and Australian citizens can vote at a State election.

	Births, Deaths and Marriages Registration Act 1996
	… states that if you are under 18 years and want to change your name you need the permission of a guardian.

	Australian Passports Act 2005 
	… states that both of your parents need to give consent for you to have a passport to travel overseas.

	Graffiti Prevention Act 2007
	…states that defacing someone’s property is illegal. 

	Food Standards Australia New Zealand Act 1991
	… states that food must come with ingredients labels. 

	Amenity Local Law
	… states how a community can use local council land.  

	Victorian Public Holidays & Shop Trading Act 2010
	… determines the opening hours a shop is allowed to trade. 

	Therapeutic Goods Act 1989
	… states what medicine is made available to the public.  

	Education and Training Reform Act 2006
	… states that all young people under the age of 16 must be in full time education. 

	Water Act 1989
	… states how our waterways are managed and used. 


Lesson 3: Finding out
Overview
Civics and Citizenship curriculum 

	Curriculum
	Code
	Strand
	Description

	Australian Curriculum
	AC9HC8S01
	Questioning and research
	Develop questions to investigate Australia’s political and legal systems, and contemporary civic issues

	Victorian Curriculum
	VC2HC8S08
	Communicating
	develop an analysis of civics and citizenship issues with knowledge and evidence using multiple methods of communication

	Australian Curriculum
	AC9HC8S02
	Questioning and research
	Locate, select and organise information, data and ideas from different sources


Learning activities

	1. But, why? (activity sheet)
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4. Where do I look? 

	2. Our issue (activity sheet)
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5. Group research proposal (activity sheet)

	3. Branching out an issue (activity sheet)
	


	Learning intentions
	Success criteria

	Use critical questions when researching

	Identified a range of information sources about an issue

	Identify a specific part of the issue to take action on and create a research plan
	Broke down an issue into subtopics, using a diagram

	Create a summary of research in answer to their group and individual proposals
	Summarised information in their own words

	Essential questions
	Key concepts 

	Why do I think my issue is an important one to solve?
	Research is finding, reading and analysing information in order to find out facts and opinions about a topic.

	How can I find out more about my issue, including possible solutions?
	


Activities

Activity 1: But, why?
15 min

Explain: One of the goals of research should be to understand a cause of an issue.
In order to have an impact on an issue, students might want to consider devising an action that will have a direct impact on one of its causes. The first step in this process is for students to identify what they already know about their chosen issue. An example of ‘homelessness’ can be discussed in order to illustrate the above. Start by discussing as a class the following questions:

· What does ‘homeless’ mean? A person who does not have a home, or a permanent place of residence.

· Why are young people homeless? Young people are homeless because they cannot afford to pay for their accommodation.

· What causes them to be homeless? 
In groups, students are to look at the provided articles in order to identify some causes of homelessness amongst young people. Report back to the class.
Any combination of the following can influence a young person to leave their home:
· conflict with their parents

· cannot afford to pay for the housing 

· physical abuse

· drug abuse

· traumatic incident which they cannot deal with 

· mental health issues.

Activity sheet: But, why?

Activity 2: Our issue 
15 min

Throughout the ‘Decide’ lessons, students discussed a range of issues. You should have a board in your classroom with a number of issues displayed. In this activity, students will need to form groups based on the issue they would like to solve. Using the personal reflection sheet from the previous lesson, students form groups based on the individual issues they have chosen. 
Once groups have been formed, ask students to clearly identify and agree on an issue they wish to work on. 

Provide each group with either A3 paper or butchers paper on which they are to clearly identify their issue, by answering the following:

· What is the problem we are trying to solve? 

· What can we do about it? 

· What will happen as a result of our actions? 

· Why is this important to us and others?
Explain to students that through research they are going to test some of their possible actions and perhaps expand their initial ideas on what is possible to achieve in order to influence the change on their chosen issue.

Activity 3: Branching out an issue 
15 min

When choosing an issue on which to take action it is important to choose an issue that is manageable. Narrowing down an issue to a specific problem will help with this. 
Show and discuss an example of the ‘Branching out’ activity sheet about animal cruelty. 

Divide students into groups; provide each group a butchers paper and pens. They will have 60 seconds to write as many subtopics about their chosen issue as they can identify. 
 Activity sheet: Branching out


Activity 4: Where do I look?
10 min
Ask students to use the online resource ‘Where do I look?’ in the Research module, and then report the following back to the class: 

· the first seven steps in their research

· four sources of information.

Students download or print a copy of documents by clicking on the ‘research template’ link in preparation for the next three activities.
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Activity 5: Group research proposal
15 min

Before students start researching, they will need to complete a group research proposal. This document will guide group research and will assist in distributing research tasks equally. Each group member will have the responsibility to complete a section of information and share it with others. 

Students will need to use their notes from the previous activity and as a group complete the ‘Group research proposal’. 
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 Activity sheet: Group research proposal

Activity sheets

Activity sheet: But, why? 
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For young people, the spiral into homelessness is caused by many factors, including:
· conflict or breakdown in family life

· sexual, physical and emotional abuse in the home;

· lack of access to employment opportunities or

· insufficient income to pay rent and living costs

· rising housing costs and the in affordability of the rental market;

· difficulties in accessing income support payments

· an absence of support when in, or moving from, State Care

· drug and alcohol issues

· mental health issues

· overcrowded living conditions

· death of a parent.

Source: Copyright The Salvation Army
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Homelessness is not a diagnosis
Poverty doesn’t, of course, always lead to homelessness, but poverty is the underlying cause of all homelessness. I am yet to meet a wealthy unemployed or mentally ill person who is chronically homeless.

Family breakdown can mean that someone previously well supported in a home and a relationship with an employed partner must suddenly try to live on a single wage, support payments or a single parent benefit. Anyone living on benefit payments in Australia is living in poverty.

In Australian cities, housing has become so expensive to rent or buy that anyone living in poverty has great trouble finding affordable housing. Not being able to afford housing, because you are poor and housing is expensive, leads to homelessness.
Source: Article written by Felicity Reynolds, Copyright The South Sydney Herald 
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Source: Department of Families, Housing, Community Services and Indigenous Affairs

BLOG EXCERPT 

Where It All Began
In three days, I will be homeless.

This is not by choice (although many individuals before me have chosen this lifestyle and enjoyed the freedoms that it can offer, and if that is what works for them, kudos!) Personally, I enjoy having a permanent residence and the sense of stability and security that it gives me. I look forward to living in an actual house again. However, it is what it is – in three days, I will be homeless. There are no caveats here, no “maybe” or “unless” or “possibly I can come up with something before then”. Come Thursday, February 26, I will be making my way on the streets of Orange County as best I can, and I will be considered that most stigmatized of people – a homeless woman.

Initially, the idea of this terrified me. Here is a summary of the commentary that first ran through my head: This would never happen to me. I am not the kind of person that lives on the street. I have a life, I have friends, I have a dog, I have stable employment and residential history, references, education, skills, talents – I have worked hard all of my life to ensure stability for myself. How did this happen, HOW CAN I DO THIS?!?!?!?!
So, I cried for a few hours. I cried and I let the panic run its course. Then, I started planning.

I wonder how many other people like me are out there. People who had the stereotypical idea of a homeless man or woman, who believed that it would not, could not, happen to them. The truth is, we never know the whole story. We don’t know other people’s circumstances. You can speculate that the wino sitting outside the 7-11 begging for change is there because he’s too lazy or stupid or uneducated or selfish or mentally ill. But will we ever truly know? Look at me. I’ve worked hard for all of my adult life (and all of my adolescence), sought out a college education, worked for corporations and executives, built a life and a “secure” foundation to fall back upon. Yet, here I am. So, now what?

In July of 2008, my corporation had mass layoffs. The economy was beginning to crumble, and the auto industry was the first to be affected due to the skyrocketing prices of gas. Over 280 out of 500 employees were laid off, and I was among them. 

Since then, I have been searching for employment without success. I am on extended unemployment benefits, but I prefer actual work. In the past three months I have sent out several hundred resumés and applications, some as far away as Los Angeles and San Diego counties. Whereas it used to take me a matter of days to find employment, it is now rare for me to even receive calls for interviews – there are simply too many people out there responding to every advertisement.

Against my better judgment, I moved out of my cottage and in with my bipolar parent at her suggestion. For just over two months, somehow I made it work. Until two days ago. On a downward bipolar cycle, my parent attacked me and ordered me out of the house. I have been told to leave immediately, but police informed me that I could require a 30-day notice, which I waived as long as I had five days to find other arrangements.

Could I ask friends for help? Possibly. However, my closest friends have so many problems of their own right now – many of them are out of work, or live in small apartments, or have various other personal problems and I am certain that I would be a burden and an imposition on them. There is also the problem of my (very large) mastiff, who I would not dream of selfishly dragging with me into someone else’s home.

So, here I am. 

Source: Girls guide to homelessness 
Activity sheet: Branching out
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	Our issue is:
	

	This is an issue because:
	

	The ‘group research’ will help us achieve the following:

What will you be able to do as a result of your research?
	( help us find out the information we need to know before deciding on an action 

( increase our own understanding of an issue

( help us determine what action can we take

( help us understand what others think about this issue
( other …………………………………………

	Areas of research to focus on are:

What questions do you need to be answered?
	
	
	
	
	

	Source of information:

Where you going to find further information about your question?
	
	
	
	
	

	Person responsible:

Who is going to do it?
	
	
	
	
	


Activity sheet: Individual research proposal

Activity sheet: Group research proposal 
	During research I will do the following:
	Write down at least one thing that you will endeavour to complete whilst researching. 



	Research topic:

What is your concern?
	

	Reasons for choosing this topic:

Why does this issue matter?
	

	What do you already know about this topic?

List things that you know – these can be facts or assumptions (things you
think that may be true)
	Your beliefs:
	Your experiences:
	Your knowledge:
	Never thought about it before:

	What interests you most?

Think of three questions you want to try and answer about the topic. 
	Question 1: 
	Question 2: 
	Question 3:

	
	Source of information:
(e.g. gov, blog, url)


Title of the document/url/book:
	Source of information: 


	Source of infor mation: 



	
	Rate the accuracy of information:
(e.g. 1 poor, 5 very accurate)


	Rate the accuracy of information:
(e.g. 1 poor, 5 very accurate) 
	Rate the accuracy of information:
(e.g. 1 poor, 5 very accurate)

	
	Rate the relevance of information:
(e.g. 1 not relevant, 5 extremely relevant)
	Rate the relevance of information:
(e.g. 1 not relevant, 5 extremely relevant)
	Rate the relevance of information:
(e.g. 1 not relevant, 5 extremely relevant)

	
	Answer is: (minimum 150 of your own words)


	Answer is: (minimum 150 of your own words)

	Answer is: (minimum 150 of your own words)



Lesson 4: Can others help?
Overview
Civics and Citizenship Curriculum 

	Curriculum
	Code
	Strand
	Content description

	Australian Curriculum
	AC9HC8S02
	Questioning and research
	Locate, select and organise information, data and ideas from different sources

	Victorian Curriculum
	VC2HC8S08
	Communicating
	Develop an analysis of civics and citizenship issues with knowledge and evidence using multiple methods of communication

	Australian Curriculum
	AC9HC8S04
	Civic participation and decision-making
	Explain the methods or strategies related to making decisions about civic participation



	Victorian Curriculum
	VC2HC8K04
	Government and democracy
	How citizens are informed about and can participate in Australia’s democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups, interest groups and direct action

	Australian Curriculum
	AC9HC8K01
	
	


Learning activities
	Students complete research
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2. Who can help me? 

	1. Designing questions
	3. Obstacles and solutions (activity sheet)


	Learning intentions
	Success criteria

	Explore more options for researching and understanding an issue, including interviews, surveys and local representatives
	Designed survey and interview questions that relate to a specific issue

	
	Identified representatives in the Victorian Parliament  and the ways citizens can participate in democracy

	Predict possible obstacles to taking action and devise solutions
	Conducted research about an issue and summarised information in their own words

	Essential questions
	Key concepts 

	Who can help me understand my issue better?  What kind of questions should I be asking?
	An expert is someone who has a special skill or lots of knowledge about a subject area, gained from training or experience.

	How can I influence my local Member of Parliament?
	Lobbying is an act of seeking to influence politicians on an issue.


Activities

Explain: After your research proposals have been approved, use the skills you have developed through the activities to research your issue and its related causes, effects and solutions. 
Activity 1: Designing questions
15 min

The purpose of the questionnaire is to establish what respondents think about the issue you are researching.
In in pairs, students design:

· a question that requires a long answer

· a question that requires a short answer

· a question that requires ranking

· a question that requires choosing from a list 

· a question that gives categories (e.g. age, occupation, etc…)

Discussion questions:
· What makes one type of question better than the other?

· What is important when designing the questionnaire? (E.g. establishing what data are you trying to get, clarify or understand). 
· Activity sheet: Recycling survey

Activity sheet: Tips on designing questionnaires and surveys 

Activity 2: Who can help me?
15 min
This activity scaffolds students to plan a letter to their local Member of Parliament (MP). 

Firstly, students search for their elected representatives in the Legislative Assembly and Legislative Council using the VEC’s electoral look-up tool. Students note their contact details, interests, occupation and committees. 
Secondly, students create a letter to their local MP about their issue by completing the online activity ‘Who can help me?’ in the Research module. When finished, students should exchange letters for peer-editing.
[image: image62.png]3. Ballot box
Fold paper and place in
ballot box

2.Voting screen
Voters number ballot paper
inorder of preference



[image: image63.png]



Activity 3: Obstacles and solutions
15 min

Divide students into groups. Each group member is to identify an obstacle that they might encounter when contacting their MP or organising a petition in any of the ways discussed above. Once students have identified potential obstacles, rotate groups clockwise and ask them to now identify solutions to the obstacles.

Here is an example:
	Obstacles
	Solutions

	Member of Parliament does not respond to an email requesting to meet him/her in order to handover the petition. 


	Call the Member of Parliament. 

Resend the email 

Send a letter via post

Create a Facebook campaign page

	MP tables a petition, but there is no action
	Contact media about the issue 

	No one wants to sign a petition 
	Rethink your strategy or if you have chosen the real issue 


Activity sheet: Obstacles and solution

Activity Sheets

Activity sheet: Tips on designing questionnaires

Before you commence thinking of your survey questions be very clear of the purpose of your survey (Why are you doing it? What are you trying to achieve?).

· Make a list of things you want to find out.


· Decide on the type of questions you want to ask.


· Understand why you are asking each question. 


· Only ask essential questions and keep the language simple.


· Draft questions and check they are clear and not too long, leading or offensive. Here is an example of a leading question: 
Do you agree that cycling to school is better then being dropped of everyday?


· Decide on the order of the questions.


· Write out an introduction to the questionnaire which would explain what the questionnaire is all about.


· Ensure that there is enough space for open ended questions.


· Check the spelling.


· Test your questionnaire and make changes, if needed, to make it easier to understand, complete and analyse. 

Activity sheet: Recycling survey
This is a survey designed for the civics and citizenship project at Secondary College.
The aim of the survey is to establish what you know about recycling and how much do you recycle.
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Please tick those that apply to you:


( Male (Female

( 10 – 15 years old ( 16 – 18 ( 20s (30s ( 40s ( 50s (60s (70s 

( student ( unemployed ( working full time ( working part time

	!
	Asking survey participants to identify their age, gender and occupation (demographic data), helps build a profile of a person. Then you can make claims such as that ‘older people recycle more’.
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Which of these items do you regularly (every second day) recycle?


( drinks bottle

( food can

( paper

( yoghurt pots

( newspapers

( cardboard food packaging 

( food jars (e.g. jam or peanut butter jars)

( milk cartoons or bottles 

( toilet roll tube

( bread wrapper made of plastic 

	!
	The answer to this question will help you establish if in your local area ‘recycling’ is an issue. This will also enable you to set realistic targets for your project. 

	3. If you were at an event (e.g. footy game, concert, theatre) how likely are you to place your drink bottle in an ordinary bin, rather than a recycle bin. 

( Very likely

( Likely  
( Somewhat likely  
( Very unlikely  
( I would take it home to recycle 
( I would just leave it on the ground as cleaners will collect it.

	4. Do you thinking recycling is important? 

( Yes
( No

	!
	 This question measures attitude towards recycling. It is also a closed question. 

	5. Did you know that all recycling that is wrapped in a tied plastic bag goes to the landfill rather than to a recycling plant?

( Yes
( No

	6. How would you feel if the Victorian government was to introduce a Container Deposit Legislation which would add 10c deposit to the price of certain drinks? The 10c can be refunded when the empty container is returned to the supplier. 


( Great idea to reduce the amount of rubbish especially at the events

( I would do it

( Good idea, but I would not have time to go out of my way to get a refund

( Don’t like the idea

( I recycle regularly this would only make the drink more expensive 

	!
	This question tests a possible solution to an issue and measures a possible uptake to this solution.

	7. When you go to school/work which of these best describe you?

( I try to take my water bottle with me

( I usually bring a drink from home 

( I often buy a drink from a canteen/shop

( I just drink water from the tap at school/work

	!
	This question is better placed after question 2, as it tries to establish what respondent does, their behaviour or habits. 

	8. Which of these facts would persuade you to recycle more?

( Each can recycled saves the amount of electricity required to run a TV for 3 hours
    and 20kg of greenhouse gas emissions. 

( The energy saved by recycling one glass bottle could power a 15 watt low energy
    bulb for 24 hours.

( Approximately 1 billion cans end up in landfill dumps each year. 

( Recycling one tonne of paper saves three cubic metres of landfill space.

( The energy saved by recycling one plastic drink bottle would power a computer for 25
    minutes. 

( None of the above

	!
	This question will assist in determining which factual information you can possible include in your campaign.

	9. Any suggestions on how we can encourage public to recycle more?



	10. Comments



	Thank you for your time


Activity sheet: Obstacles and solutions
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Lesson 5: Changing the world 
Overview
Civics and Citizenship curriculum content

	Curriculum
	Code
	Strand
	Content description

	Australian Curriculum
	AC9HC7K02
	Government and democracy
	The freedoms that enable active participation in Australia’s democracy within the bounds of the law, including freedom of speech, association, assembly, religion and movement

	Victorian Curriculum
	VC2HC8K02
	
	

	Victorian Curriculum
	VC2HC8K04
	Government and democracy
	How citizens are informed about and can participate in Australia’s democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups, interest groups and direct action

	Australian Curriculum
	AC9HC8K01
	
	

	Victorian Curriculum
	VC2HC8S04
	Evaluating democratic institutions and systems
	Analyse how democratic values and the principles of the legal system are expressed in Australia’s democratic institutions and systems


Learning activities
	1. What activism looks like    
	3. Opinion and action (activity sheet)

	2. Rate the action (activity sheet)
	4. What is an action?


	Learning intentions
	Success criteria

	Investigate examples of direct action by citizens 
	Defined what activism is and identified possible actions in response to an issue

	Compare the effectiveness of different forms of participation and action within in Australia’s democracy
	

	
	Assessed effectiveness of actions and suggested improvements

	Essential questions
	Key concepts 

	What is activism?
	Activist is an especially active, vigorous advocate of a cause, particularly a political cause.

	What is the role of a citizen? 
	Advocacy is the act of pleading or arguing in favour of something, such as a cause or idea.

	How can citizens take action on issues?
	To advocate is to speak or write in favour of something.


Activities
Activity 1: What activism looks like
  20 min
The purpose of this activity is to give students ideas for their actions, and help them understand that activism can take many forms. Students watch the online videos on ‘What activism looks like’ in the Activate module. 


Individually or in small groups, students are to analyse one ‘youth’ led campaign on an issue. Once they have completed the viewing they must agree on the following and present their findings to the class:

· Was the campaign successful? Why or why not?

· Generally, how would you describe a success of a campaign?

· How did they manage to achieve what they did?

· If you were taking that issue up, what would you do? Why?

Activity 2: Rate the actions
10 min

Explain: A solution to a problem can be achieved in different ways. The approach students take will depend on a complexity of a problem and the outcome they want to achieve. For instance: a problem such as ‘a sibling is taking a favourite piece of clothing item’ can be solved either by ‘hiding it’ or ‘speaking to the sibling and explaining what the significance of the item and why they can’t have it’ or speaking to parents who can solve it on your behalf.

Divide students in groups, and provide them with at least four case studies. For each case study they have to determine the effectiveness of the action/s that a particular group has chosen. Each action should be scaled from 1–5: 5 reached its goal, 1 was not effective at all. Students report back to the class.  

Students should use ‘The change scale’ graphic organiser from the Activity sheet, in order to assist when rating the actions.

Case studies:

· Differences in wages for young people who are under the age of 21. See The Age article Young bakery hand doesn’t want a pay rise and the campaign ad produced by the Shop Distributive and Allied Employees Association (SDA).
· Peninsula Preservation Group Inc. fight against the landfill in Arthur Seat. See The Age article on the issue.

Activity sheet: The change scale


Activity 3: Opinion and action
10 min

In pairs, students receive a set of cards. Each card summarises a concern about a different issue. They also receive a set of corresponding action cards (jumbled up) that would contribute to solving the problem. Students evaluate these and match them up, justifying their decisions. This is an important step in identifying possible ways of taking action before students create an action plan of their own.
Activity sheet: Opinion and action 


Activity 4: What is an action?
20 min

Students are in small groups. Provide each group with an equal number of action cards from the activity sheet. 

Action

Explain: Action is something that you can do in order to solve or make a change on a community based issue. On each card different ‘action’ has been noted.
Change

Explain: Change can be either: 

· attitude – the community feels and thinks differently about an issue, which can lead to them doing things differently e.g. recycling more

· knowledge  – community will know more about the issue e.g. culling of sharks 

· behaviour – community will do things differently. Although it is rather difficult to change someone’s behaviour here are some ways it can be done: 
· through regulation, it is a must (e.g. banning sun tanning beds will reduce the number of people using them therefore reducing the risk of cancer from overuse)

· creating a service or a product that people will find useful (e.g. keep-a-cup, Big Issue)

· voluntary action. Community members support a cause so that others can do the work or do something themselves such as signing a petition, protesting or spreading the word about the issue. 

In their groups students are to choose three effective and achievable actions! 
Effective actions are the ones that will result in a long lasting change. Students can add an action on a blank piece of paper. Encourage students to discuss the actions they wish to take as a group by:

· each member expressing how they feel about a particular action first

· students not interrupting each other in the first round of responses 

· speaking again, once all group members are heard

· brainstorming solutions and choosing one that they are happy with 

· agreeing on the final direction.
Activity sheet: Opinion and action 


Activity sheets

Activity sheet: The change scale
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Nothing has been achieved as the result of the action. Only a few community members acknowledged that the issue is important.




More community members are aware of the issue. Some have even changed their opinions. Only local media covered the issue. The local member is aware, but was unable to assist. 




The campaign achieved its goal. It changed the situation for the better. Media coverage of the campaign increased the importance of the issue to the community. The outcome will benefit all of the members of the community. 

.

Case Study 1: Tecoma ‘No McDonalds’ campaign 

Tecoma is a suburb in the eastern area of Melbourne, in the foothills of Dandenong Ranges, between Upwey and Belgrave (Puffing Billy).The suburb is part of the Shire of Yarra Ranges. 

In 2011, the council of Shire of Yarra Ranges reject the McDonald’s planning application to build a restaurant on the main road. The McDonald’s building permit attracted 1,100 written objections.

However the Victorian Civil and Administrative Tribunal (VCAT) overruled the council's decision and McDonald’s was allowed to build a restaurant. This sparked a series of protests by the local residents, such as marches on the streets of Tecoma, occupying the roof of the building and access to the site.  

The protestors were opposing the idea of a fast food chain restaurant because of its proximity to the local primary school, increase in ‘rubbish dump’ from the customers, impact on other smaller local eateries, congestion for the local traffic as well as generally being opposed to the idea of McDonalds and what it represents. 

In September 2013, campaigners delivered a petition containing 97,000 signatures to the McDonalds global headquarters in Chicago. 

McDonalds opened in April 2014, with protestors still protesting in front of the building. 
Image 1: Copyright Chris Samuel and licensed for reuse under CC-BY-SA 2.0 licence

Image 2: Copyright John Englart Takver and licensed for reuse under CC-BY-SA 2.0 licence
Case Study 2: Family room in the Children’s Hospital - WA 
 
​​

Case Study 3: ‘Trains not toll roads’


Case study 4: Lobby group

Association for Children with Disability 
Lobby groups are organisations or associations formed by the like-minded citizens, by binding together their resources (knowledge and skill) they aim to persuade the government or its departments to take a certain course of action on an issue. These lobbyists spend the majority of their time trying to influence legislation that impacts on their members' issues. When government asks for comments on projects or changes to the policies, lobby groups are usually the first ones to respond.

Apart from the lobby groups there are also:

· consultants – hired lobbyist on behalf of clients, the client can be a person, company or an organisation. 

· corporate lobbyists – works for a company, whose aim is to influence the politicians and to gain access to political information.  

Changing Places:

Activity sheet: Opinion and action

	Opinion

	Action

	People are hooning and drag racing in our local area and I’m worried that it’s dangerous.
	Make a petition to give to your local council and your MP. Organise a public meeting so you can get people to share their concerns.

	I have found out about the use of puppy farms to stock pet shops and am really upset about how the puppies are treated.


	Find a national charity or organisation that is already taking action on the issue and join. Raise awareness of their work by putting up posters or writing an article for a local publication.

	I don’t like how much paper is wasted in our school.
	Contact your SRC to lobby for a change in school procedures. Or conduct a survey over a week to gather some data and create a public awareness campaign/drive to change people’s behaviour.

	The local creek is filled with rubbish and debris and is really polluted. No one wants to go near there.
	Volunteer to organise a working day to clean it up. Write a letter to the local paper explaining the issue and bring it up at the next local council meeting.

	There are some really good street artists around here but they have nowhere to do their art.
	Approach your local council and suggest that they consult young people on activities in the area. Maybe propose a special event for young people to express themselves.

	I hate how magazines and advertising target young people and make them obsessed with how they look.
	Find out which organisations have youth advisory groups that make recommendations to government on this issue and get involved.

	My grandma is living in a retirement home that is practically falling down.
	Organise a local working bee and lobby for local businesses to make donations in exchange for good publicity.

	I’m concerned about deforestation, palm oil and the orangutans.
	Create a leaflet that outlines this issue and reminds consumers what to look for on product labels to ensure they don’t support the industry.

	I want to do something to support our town after the recent floods, but don’t know what.
	Contact the State Member for your district and ask them what is currently being done and volunteer to help. Organise a local fundraising event to support action being taken quickly.

	I want to do something to support our town after the recent floods, but don’t know what.
	Contact the State Member for your district and ask them what is currently being done and volunteer to help. Organise a local fundraising event to support action being taken quickly.

	I’m worried about how high the youth suicide rate is in Australia.
	Look at existing groups that support your issue and join them in lobbying federal MPs and the Minister for health to start a campaign in schools. Volunteer for a helpline or other organisation that is aimed at supporting people around this issue.

	My concern is...
	What action will you take?


Lesson 6: Taking action!
Overview

Civics and Citizenship curriculum content

	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K04
	Government and democracy
	How citizens are informed about and can participate in Australia’s democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups, interest groups and direct action

	Australian Curriculum
	AC9HC8K01
	
	

	Victorian Curriculum
	VC2HC8K10
	Citizenship, Diversity and Identity
	How values based on freedom, respect, fairness and equality of opportunity can support social cohesion and a resilient democracy within Australian society

	Victorian Curriculum
	VC2HC8K11
	Citizenship, Diversity and Identity
	How groups express their identities, including religious and cultural identity, and how this expression can influence their perceptions of others and others’ perception of them

	Australian Curriculum
	AC9HC8S04
	Problem solving and decision making
	Explain the methods or strategies related to making decisions about civic participation



	Australian Curriculum
	AC9HC7S05
	Communicating
	Create descriptions, explanations and arguments using civics and citizenship knowledge, concepts and terms that reference evidence


Learning activities
	1. Breaking down the actions
	3. Spread the word 

	2. Planning for action 
	Students complete actions


	Learning intentions
	Success criteria

	Develop an action plan through negotiation and discussion and evaluate options before deciding on a course of action
	Identified issue, explained why it is an issue, articulated the actions they will take and stated the desired effects

	Complete at least one action
	Broke a project down into smaller components, identified potential barriers to action and determined how to overcome them

	Launch a campaign to gain support for their action
	Created a multimedia poster in support of their action

	Essential questions
	Key concepts 

	How to break an action into smaller steps?
	An action plan is a document which sets out how you will go about making an impact on an issue in your community.

	How do we gain support for our action?  
	


Activities

Activity 1: Breaking down the actions
15 min

For this activity students will need to revisit the actions they have chosen in the Activity 4, from the previous lesson. For each action the group has chosen, students need to complete the following brainstorm, which has been completed for a petition as an example. Through this brainstorm, students will identify the steps to complete for each of their actions. 

	Identifying questions
	Answers!

	What does this involve? What is this action?
	· Getting signatures from the public to support an ‘action’ which we want an ‘authority’ to take (e.g. council, local MP, principal etc.)

	Where is it going to take place?
	· Permissions for the location 

· Public or private space
· Time
· Audience 

	What do we need to do before the event?
	· Organise the wording of the petition (does it need to be written in a certain way?)

· Posters/Images/Materials to distribute

	Who does it involve?
	· People signing up (who are they and where will we find them?)

· Person we are trying to influence (MP – who is our local rep, How do we get in touch with him?)

	What could be potential challenges?
	· Not getting enough signatures


Once the groups have completed this, ask students to return to their group’s table/spot. They can spend couple of minutes reading and recording any additional responses that they may have. 

Each group then reports to the class on what their issue is and what steps they need to take.

Activity 2: Planning for action
10 min

This activity scaffolds students to consider the steps they will need to complete before they  take action. Students complete and print an online action plan on the Passport to Democracy website.


Activity 3: Spread the word
15 min

Students prepare an original campaign poster. Use the online activity ‘Spread the word’ in the Activate module.

Explain: You now need to complete the steps in your action plan. It is likely that some of the steps will need to be completed out of class. You should try to capture photos or films of you taking part in your action, which you can to raise awareness about your issue and in your election campaigns. 


Lesson 7: An election campaign
Overview
Civics and Citizenship curriculum content

	Curriculum
	Code
	Strand
	Description

	Victorian Curriculum
	VC2HC8K04
	Government and democracy
	How citizens are informed about and can participate in Australia’s democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups, interest groups and direct action

	Australian Curriculum
	AC9HC8K01
	
	

	Australian Curriculum
	AC9HC8S05
	Communicating
	Create descriptions, explanations and arguments using civics and citizenship knowledge, concepts and terms that reference evidence


Learning activities
	1. What have we changed?
	4. Media debate

	2. Write up an election speech 
	5. Candidate creator 

	3. Presentation time
	


	Learning intentions
	Success criteria

	Investigate and apply persuasive techniques used in election campaigns
	Persuasive language was used to communicate a point of view

	Evaluated their action’s success
	Listened to points of view of others

	Develop and present a campaign speech
	Identified a range of information sources about an issue

	Essential questions
	Key concepts 

	How do I measure whether change has occurred? 
	Change can include a shift in your own attitude, knowledge or ability to participate in your community, as well as others’ awareness of an issue


Activities
Explain: The Governor General of Victoria has issued a writ; the writ says that we have to hold an election. This and the next lesson we will use to get ready for an election. You will form parties based on your issue groups. 

Activity 1: What have we changed?
10 min

The aim of the activity is for students to reflect as a group on their Passport to Democracy project. Students can incorporate some of their answers into the next activity.

In their groups students need to answer the following questions and provide evidence.

· As a group have you achieved all of the goals of your campaign? What evidence do you have to support this?

· What went well? 

· What could have been done better?

· Have you changed anything from your original plan? Why did you do so? What effect did this have on your project?

· How can you prove your project was a success? 



Activity 2: Write up an election speech
20 min

In their issue groups students should agree on what information will be included in their party’s election speech, which should be structured as outlined below.

Election speech content:

· Introduce the issue and explain why it is an issue.
· What information did you find out from your research (e.g. facts, figures, evidence) that supports the idea that your issue has an impact on the community and therefore needed to be solved? 

· What was your goal? What actions did you take and why? 

· What have you achieved? If you were not able to deliver on any of your actions, explain why and how would you correct it in the future? What have you learnt?

· Why should anyone vote for your party?


Individually, students complete the online activity Write up an election speech. Once completed, they should read the speeches to each other and choose one or best parts from each speech to be presented to the class. 


Activity 3: Presentation time
20 min

Party groups present their election speeches.

Activity 4: Media debates 
15 min

Explain: Before the Federal election in 2013, the leaders of the two major parties: Liberal Party of Australia and Australia Labour Party, agreed to participate in a media debate on the most important issues in Australia, one of them being government policies on asylum seekers. 

Watch the 2013 leaders debate about asylum seekers
 and use the discussion points to analyse the effectiveness of both leaders. 

Discussion points:
· How did the leaders answer the question that was asked?

· Where there any similarities in the responses given?

· Who would you say debated better and why? 

· Are these debates helpful in assisting voters deciding who to vote for?

Students will need to know the following before viewing the video:

Pacific Solution was a policy introduced by the Howard Government in 2001. Boats with asylum seekers were intercepted and transferred to be processed on Nauru and Manus Island in Papa New Guinea. The processing of asylum seekers claims for an asylum in Australia, away from the mainland is called off-shore processing. 

In party groups students are to write questions other parties might ask them in a debate that will be run next lesson. Students are to brainstorm and write up their responses.
As they have heard all of the election speeches, they are to write a list of possible questions they would ask of other parties in a debate over their projects.
Activity 5: Candidate creator
10 min
The purpose of this activity is for students to consider and choose characteristics of a candidate they would like to vote for. Students complete the ‘Candidate creator’ online activity in the Vote module. 

Ask students to print out their candidate profiles. In groups of four, students should discuss their chosen characteristics and choose four which are absolutely essential. As a class, record these on a whiteboard. 

Discussion points:
· Is it possible to group some of the characteristics?

· Why are they important? What do they mean? (e.g. leadership, bravery, honesty …)

· How will a characteristic translate into an action?

· Which ones are absolutely essential?


Lesson 8: Run an election
This lesson can be delivered by a VEC outreach officer (a trained secondary school teacher). Complete an online form to book a free incursion.  


Overview

Civics and Citizenship curriculum content

	Curriculum
	Code
	Strand
	Description

	Victorian Curriculum
	VC2HC8K04
	Government and democracy
	How citizens can participate in Australia’s democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups, and direct action

	Australian Curriculum
	AC9HC8K01
	
	

	Victorian Curriculum
	Participating in civic processes
	Problem solving and decision making
	Examine methods of civic participation in a local/state/national issue and explain why and how they would participate in civic processes in a particular way


Learning activities
	1. Run an election 
	3. Counting the votes

	2. Voting
	4. Why vote?


	Learning intentions
	Success criteria

	Understand the preferential voting process and how elections are run in Victoria
	Cast a formal preferential vote

	
	Explained the preferential vote count

	Evaluate how the Passport has changed student’s knowledge, attitude or skills 
	Completed online self-assessment of learning growth regarding active citizenship

	Essential questions
	Key concepts 

	How are votes counted?
	Voting is a formal act through which a voter in an election chooses the candidate the voter most wants to be the representative for that electorate. Australia has a secret vote, and enforces compulsory voting.

	How is ballot paper completed?
	Preferential voting is voting by placing numbers against the candidates’ names on the ballot paper, in order of voter’s choice. If no candidate has an absolute majority of first preference votes, preferences are distributed until one candidate has an absolute majority.

	Why do we vote?
	Absolute majority is more than 50% of the formal votes in an electorate.


Activities
Activity 1: Run an election
5 min

In preparation for running an election, students view the infographic on the ‘Run an election’ page in the Vote module. Students download, or print, the templates and handouts contained in ‘Election resources’, scroll down to the end of this page.

Activity 2: Voting
  30 min

Set up a voting centre as per the picture below. You will need a printout of a classroom roll and four student volunteers to act as election officials in the following roles:

· Issuing officer (x2):
· marks each voter’s name off the roll
· issues the ballot paper 

· issues an i-vote badge

· Queue controller: controls the queue 


· Ballot box guard: ensures everyone places their ballot paper into the ballot box


Once the voting centre has been set-up students can proceed to vote. Allocated party members can now distribute how-to-vote cards. 
Use the ‘Ballot paper’ template in Election Resources to create your ballot papers.

Activity 3: Counting the votes
15 min

To illustrate the preferential method of counting votes it is more effective to do the count physically, with each student representing a random ballot paper.

· Put up a sign that represents each issue and one for informal votes around the room.
· Open the ballot box and give each student back a random ballot paper to use in the physical count. They will now represent this voter’s preferences physically.
· Check ballot papers for formal votes. Any repeated numbers or incomplete ballot papers render the ballot invalid and cannot be counted. These papers move to the sign ‘informal’ and will not be involved in the rest of the count. 
· Add up how many formal votes you have. 
· Explain: The number of votes needed to win in a preferential count is called an ‘absolute majority’ — which is 50% of the total number of formal votes, plus 1. 
· For example: 27 formal votes / 50% = 13 + 1 = 14

· Even though half of 27 is 13.5 we do not round up! We are only looking at whole votes. If first preferences don’t reach an absolute majority, then the candidate with the fewest number of votes is defeated. Their votes are re-distributed to the candidate marked number two on the paper. 

· You can use the ‘Preferential count sheet’ in the Election Resources. 


Activity 4: Why vote?
 15 min

The purpose of this activity is for students to reflect on active citizenship, elections and voting. Students complete the online interactive quiz ‘Why vote?’ in the Vote module. After students click ‘Submit’, the next page shows their responses in comparison with other quiz participants.

Explain: While there is no right or wrong answer, to participate in a democracy you often need to justify and discuss your point of view, and listen to others.

For each quiz question, ask the class to consider their answer and the comparison answers shown on their screens, and ask one of the discussion questions from the choices below. These give students an opportunity to spark and participate in debate.

Discussion questions:

· Can you tell me why you answered this way? Can you think of different reasons as to why somebody might have the same answer as you? 

· What might make somebody answer differently?

· Do you think the answer would be the same for people from all over the city / state / country / world?

· What arguments can you give for or against your answer?

· Do you think there is ever a right answer to this question? Why or why not?
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Assignment with assessment rubrics

Teaching notes
	This assessment resource includes:

	a summative assessment task

	a sample rubric

	a student submission checklist

	rubrics showing achievement standards with corresponding descriptors for the Victorian and Australian Curriculum 

	rubric for the assessment of student’s participation in the PTD project


To incorporate digital learning, teachers may wish to share the PTD resources with students via school intranet or document sharing applications. Students can record responses to discussion and reflection questions on their personal devices, through voice recordings, short films, photo journals or written responses.


Submission checklist notes 

· Remove, add or alter the items listed according to student learning needs.

· The items considered most important for effective summative assessment are marked in bold.


Sample assessment rubric notes

· The sample assessment rubric was designed for Year 8 Victorian Curriculum students who use the Mini-Passport. The focus is on students carrying out their action, reflecting and completing thorough research. 

· The sample rubric can be altered by replacing rows with those from either of the three achievement standard rubrics: Victorian, Australian or PTD Participation criteria.

· There is a choice of descriptive (e.g. ‘Excellent’), numerical (e.g. ‘4’) or curriculum level (e.g. ‘At’ or ‘Below’) scoring systems.
· Teachers can select standard/criteria rows that suit school’s or cohort’s reporting and assessment needs. 
· Alternatively, rubric can only show students’ assessment against the PTD participation criteria, whilst achieved curriculum standard/s can be indicated next to the student marks on the template. 

Achievement standards  

· Italicised text indicates the curriculum’s achievement standard. The non-highlighted text indicates how a student might demonstrate that standard through the PTD activities/assignment task.
· The second column indicates which Passport activities will allow students to demonstrate the corresponding achievement standard. You can also refer to the teacher lesson plan resources, which show ‘Civics and Citizenship curriculum content’ tables  on the overview page of each lesson.
· The ‘At / Level 8’ column is bolded to indicate achievement at Level 8 (Year 8) standard.
Your task



Have you heard of an active citizen? You’re about to become one! How?

In small groups, decide on a community issue you want to change. Through research you will find out why it occurs, how the issue affects others and possible solutions. After this you are ready to activate a plan and change the situation, or the attitudes, in your community. Lastly, you will run a political campaign and vote in an election to choose the best example of active citizenship in your class.

What you do

Participate in all of the classroom activities. They will help you in completing online activities in decide, research, activate and vote.

Active citizenship means more than fundraising, or sharing a post on social media. You need certain skills and knowledge to do it properly. To be an active citizen, you need to develop skills that help you understand:

· democracy and the values and rights in communities

· citizen and government responsibility, power and influence over issues

· which issues you really care about and want to act on

· how to influence others and gain support

You will build these skills if you participate fully in the class activities. All of the steps to identify and act on a community issue, or attitude, happen in the activities.

Some parts of activities might be set for homework, or might be done outside of school hours. For example, you might choose to carry out your action plan at a local sports club or shopping centre.

What you hand in

1. Every item on the checklist, AND

2. Evidence of the action you took. See the checklist for examples of evidence.


You will be marked on:


· the quality of your action plan, and the quality of the actions you took

· you participation in class activities

· how well you demonstrate what it means to be an active citizen.


Due date __________________         Your name _________________________

Checklist
Your group must hand in these parts of your Passport to Democracy project to pass the assignment:

	Tick
	EVIDENCE / ACTIVITY / WORKSHEET 

	
	Evidence of your action — by each member. 
What is evidence? Read below.

	
	Branching out an issue

	
	Group research proposal

	
	Each member’s research and summary

	
	Who can help me?

	
	Planning for action

	
	What have we changed?

	
	Why vote? (screen shot)


 We submitted all the above items on/before the due date!

Names and signatures:

_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

Due date ______________           



What is evidence?
Evidence can be, for example:

· videos or photos of you carrying out an action/event

· evidence of the ‘action’ itself: a new skateboard ramp (e.g.photo), menu or club you created/arranged for your action

· a copy of the petition you created, had signed and then submitted to your local representative

· any responses to your action from community members or government representatives

· copies of online or handwritten surveys you created and used to learn about the opinions of community members or experts

· a copy of a letter your wrote to your local representatives, with any responses

· any campaign or awareness posters, videos, songs or photos you created.

Sample assessment rubric 
Name _______________ Issue_______________  Action ___________________

	Criteria
	Excellent
	Good
	Fair
	Poor

	Government and democracy – freedoms 

(e.g. freedom of expression, association, assembly, religion, movement)
	Student evaluated and compared features of Australian democracy to select highly appropriate and innovative steps for an action plan
	Student analysed features of Australian democracy to create an appropriate action plan
	Student explained features of Australian democracy and created an action plan 
	Student identified features of Australian democracy and created a limited action plan

	Government and democracy – participation

(e.g. citizen participation through elections, representatives, lobby groups and direct action)
	Student evaluated multiple features that enable active participation in Australia’s democracy to carry out a highly effective action with a positive community impact 
	Student explained features that enable active participation in Australia’s democracy and carried out an effective action in the community
	Student identified some features that enable active participation in Australia’s democracy and carried out an action in the community
	Student demonstrated a developing ability to identify a feature enabling active participation in Australia’s democracy and partially carried out an action

	Citizenship, diversity and identity – cohesion

(e.g. freedom, respect, inclusion, civility, responsibility, compassion, equality, a ‘fair go’ to promote cohesion)
	Student evaluated the importance of shared values in different contexts, explained many different points of view and analysed the diverse nature of Australian society through the activities and their group’s action
	Student identified the importance of shared values, explained different points of view and explained the diverse nature of Australian society through the activities and their group’s action
	Student identified shared values and demonstrated a developing ability to explain their importance, the diverse nature of Australian society and a point of a view different to their own through the activities and their group’s action
	Student identified few or no shared values and explained their own point of view through the activities and their group’s action

	Research
	Highly detailed and accurate research allowing preparation of thoughtful and solution focussed action plan
	Detailed and accurate research allowing preparation of appropriate action plan
	Mostly accurate research allowing preparation of an adequate action plan
	Minimally accurate or incomplete research allowing preparation of limited action plan

	Voting
	Very strong ability to reflect upon action’s successes/failings and identify elements of active citizenship
	Ability to reflect upon action’s successes/failings and identify elements of active citizenship
	Some ability to explain action’s successes/failings and identify elements of active citizenship
	Limited ability to identify action’s successes/failings or active citizenship elements 

	Organisation and participation 
	Completed all activities and steps on schedule even when faced with challenges, demonstrated the ability to apply active citizenship principles beyond the course
	Completed all activities and steps on schedule even when faced with challenges
	Completed most activities and steps on schedule
	Completed some activities and steps on schedule


Teacher comments _____________________________________________________________________

_____________________________________________________________________

Mark/score _____                                                      Standard achieved_______

Victorian Curriculum: Level 8 achievement standards

	Achievement Standard
	Relevant activities 
	Above 
	At (Level 8)
	Below
	Well below 

	Government and democracy – freedoms 

(e.g. freedom of expression, association, assembly, religion, movement)
	Decide: Issue and I

Activate: What activism looks like; Rate the actions; Opinion and action; What is an action? Spread the word

Vote: Run an election; Voting; Why vote?
	Student evaluated and compared features of Australian democracy to select highly appropriate and innovative steps for an action plan
	Student analysed features of Australian democracy to create an appropriate action plan
	Student explained features of Australian democracy and created an action plan 
	Student identified features of Australian democracy and created a limited action plan

	Government and democracy – features

(e.g. division of powers (levels of government) under the Constitution)
	Decide: Who Decides?
	Student compared and evaluated features of Australia’s system of government to access and seek effective support from highly relevant decision makers
	Student explained features of Australia’s system of government to access and seek support from relevant decision makers
	Student identified some features of Australia’s system of government to access and seek support from a decision maker
	Student identified limited features of Australia’s system of government to identify a decision maker 

	Government and democracy – participation

(e.g. citizen participation through elections, representatives, lobby groups and direct action)
	Decide: Circle of influence

Research: Who can help me? Obstacles and solutions

Activate: What activism looks like; Rate the actions; Opinion and action; What is an action? Breaking down the actions; Planning for action; Spread the word

Vote: What have we changed? Writing an election speech; Presentation time; Media debates; Candidate creator; Run an election; Voting; Counting the votes; Why vote?
	Student evaluated multiple features that enable active participation in Australia’s democracy to carry out a highly effective action with a positive community impact 
	Student explained features that enable active participation in Australia’s democracy and carried out an effective action in the community
	Student identified some features that enable active participation in Australia’s democracy and carried out an action in the community
	Student demonstrated a developing ability to identify a feature enabling active participation in Australia’s democracy and partially carried out an action

	Citizenship, diversity and identity – cohesion

(e.g. freedom, respect, inclusion, civility, responsibility, compassion, equality, a ‘fair go’ to promote cohesion)
	Decide: Agree or disagree; Who should act? 

Vote: Why vote?
	Student evaluated the importance of shared values in different contexts, explained many different points of view and analysed the diverse nature of Australian society through the activities and their group’s action
	Student identified the importance of shared values, explained different points of view and explained the diverse nature of Australian society through the activities and their group’s action
	Student identified shared values and demonstrated a developing ability to explain their importance, the diverse nature of Australian society and a point of a view different to their own through the activities and their group’s action
	Student identified few or no shared values and explained their own point of view through the activities and their group’s action

	Citizenship, diversity and identity – identities

(e.g. expressions and perceptions of others’ identities including cultural and religious, and how to change these)
	Activate: Spread the word
	Student analysed issues about national identity in Australia and multiple factors that contribute to people’s sense of belonging  to successfully community seek support for their action through an effective awareness campaign
	Student analysed issues about national identity in Australia and the factors that contribute to people’s sense of belonging to seek community support for their action through an awareness campaign
	Student explained issues about national identity in Australia and some factors that contribute to people’s sense of belonging to raise some awareness about their issue and action
	Student identified an issue about national identity in Australia and a factor that contributes to people’s sense of belonging and demonstrated a developing ability to express and seek community support


Australian Curriculum:  Level 8 achievement standards

	Achievement Standard
	Relevant activities
	Above
	At (Level 8)
	Below
	Well below

	KNOWLEDGE

	
Government and democracy – freedoms 

(e.g. freedom of expression, association, assembly, religion, movement)
	Decide: Issue and I

Activate: What activism looks like; Rate the actions; Opinion and action; What is an action? Spread the word

Vote: Run an election; Voting; Why vote?
	Student evaluated and compared features of Australian democracy to select highly appropriate and innovative steps for an action plan
	Student analysed features of Australian democracy to create an appropriate action plan
	Student explained features of Australian democracy and created an action plan 
	Student identified features of Australian democracy and created a limited action plan

	
Government and democracy – features

(e.g. division of powers (levels of government) under the Constitution)
	Decide: Who Decides?
	Student compared and evaluated features of Australia’s system of government to access and seek effective support from highly relevant decision makers
	Student analysed features of Australia’s system of government to access and seek support from relevant decision makers
	Student explained some features of Australia’s system of government to access and seek support from a decision maker
	Student identified limited features of Australia’s system of government to identify a decision maker 

	Government and democracy – participation

(e.g. citizen participation through elections, representatives, lobby groups and direct action)
	Decide: Circle of influence

Research: Who can help me? Obstacles and solutions

Activate: What activism looks like; Rate the actions; Opinion and action; What is an action? Breaking down the actions; Planning for action; Spread the word

Vote: What have we changed? Writing an election speech; Presentation time; Media debates; Candidate creator; Run an election; Voting; Counting the votes; Why vote?
	Student evaluated multiple features that enable active participation in Australia’s democracy to carry out a highly effective action with a positive community impact 


	Student explained features that enable active participation in Australia’s democracy and carried out an effective action in the community
	Student identified some features that enable active participation in Australia’s democracy and carried out an action in the community
	Student demonstrated a developing ability to identify a feature enabling active participation in Australia’s democracy and partially carried out an action

	SKILLS

	Communication and reflection 

(e.g. reflect on their role as a citizen in Australia’s democracy)
	Activate: What activism looks like? Spread the word

Vote: Presentation time; Media debates; 
	Student identified and participated in ways to be active and informed citizens and carried out an action to positively impact a community issue
	Student identified ways they can be active and informed citizens to make a change on an issue 
	Student identified a way they can be an active and informed citizen in relation to their issue
	Student attempted to identify a way to be an active or informed citizen in their community

	
Analysis, synthesis and interpretation

(e.g. critically analyse information and ideas from a range of sources in relation to civics and citizenship topics and issues)
	
Decide: Is this an issue?

Research: But, why? Branching out an issue; Where do I look? Group research proposal; Deigning questions
	Student accurately applied their critically analysed information, which was gathered from different and credible sources, to assist in developing an effective action plan
	Student critically analysed information gathered from different sources to decide whether they were relevant and credible during their research
	Student critically analysed information gathered from a source to decide whether it was relevant and credible during their research
	Student gathered information from a source during their research

	
Problem solving and decision-making

(e.g. appreciate multiple perspectives and use strategies to mediate differences)
	
Decide: Is this an issue? Issue and I

Research: Group research proposal; Designing questions; 

Vote: Media debates; Run an election; Voting
	Student took into account multiple perspectives and successfully implanted them into their action 
	Student took into account multiple perspectives when planning for action
	Student took into account another’s perspective and attempted to consider it in relation to planning for action
	Student attempted to take into account another’s perspective on an issue.

	
Questioning and research

(e.g. identify, gather and sort information and ideas from a range of sources)
	
Research: Group research proposal; Designing questions
	Student developed and presented sophisticated, inclusive and reasoned arguments on civics and citizenship issues using highly appropriate texts, subject specific language and concepts in their research and/or campaign
	Student developed and presented reasoned arguments on civics and citizenship issues using appropriate texts, subject specific language and concepts in their research and/or campaign
	Student developed and presented some reasoned arguments on civics and citizenship issues using some appropriate texts, subject specific language and concepts in their research and/or campaign
	Student developed and presented an argument on civics and citizenship issues in their research and/or campaign

	
Questioning and research

(e.g. develop a range of questions to investigate Australia’s political and legal systems)
	
Research: Branching out an issue; Where do I look? Group research proposal
	Student analysed factors that contribute to people’s sense of belonging and developed a range of thoughtful and relevant questions to investigate Australia’s political and legal systems in their research proposal
	Student analysed factors that contribute to people’s sense of belonging and developed a range of questions to investigate Australia’s political and legal systems in their research proposal
	Student explained factors that contribute to people’s sense of belonging and developed some questions to investigate Australia’s political and legal systems in their research proposal
	Student identified a factor that contributes to people’s sense of belonging and developed  questions to investigate Australia’s political and legal systems in their research proposal

	
Communication and reflection

(e.g. present evidence based civics and citizenship arguments using subject specific language)
	Research: Who can help me?

Activate: Spread the word

Vote: Presentation time; Media debates; Run an election; Voting
	Student analysed and evaluated different points of view on civics and citizenship issues during activities, while completing an action and during awareness and election campaigns
	Student explained different points of view on civics and citizenship issues during activities, while completing an action and during awareness and election campaigns
	Student listened to and expressed different points of view on civics and citizenship issues during activities, while completing an action and during awareness and election campaigns
	Student expressed a point of view on civics and citizenship issues during activities, while completing an action and during awareness and election campaigns

	
Problem solving and decision making 

(e.g. use democratic processes to reach consensus on a course of action relating to a civics or citizenship issue and plan for that action)
	
Decide: Choosing our issue

Research: Group research proposal

Activate: Breaking down the actions

Vote: Run an election; Voting; Counting the votes 
	Student evaluated and synthesised multiple perspectives when planning for action, used democratic processes and used these perspectives to develop successful solutions to an issue when planning or carrying out their group’s action
	Student took into account multiple perspectives when planning for action, used democratic processes and developed solutions to an issue when planning or carrying out their group’s action
	Student took into account another’s perspective when planning for action, used some democratic processes and developed some solutions to an issue when planning or carrying out their group’s action
	Student explained their perspective when planning for action, attempted to use some democratic processes and developed limited solutions to an issue when attempting to plan or carry out their group’s action


PTD participation criteria

	Criteria
	Excellent / 4
	Good / 3
	Fair / 2
	Poor / 1

	Issue
	Considered community issue from multiple points of view to understand complex causes, impacts and decision-makers
	Considered community issue from multiple points of view to understand causes, effects and some decision-makers
	Considered issue to understand whether it was community issue in nature, and some causes and effects 
	Identified one or more issues and attempted to explain why it was a community issue

	Research
	Highly detailed and accurate research allowing preparation of thoughtful and solution focussed action plan
	Detailed and accurate research allowing preparation of appropriate action plan
	Mostly accurate research allowing preparation of an adequate action plan
	Minimal accurate or complete research allowing preparation of limited action plan

	Action
	High level of effort, enthusiasm, creativity and problem-solving shown when carrying out all steps of group’s action
	Effort, enthusiasm, and problem-solving shown when carrying out steps of group’s action
	Effort and enthusiasm shown most of the time when carrying out steps of group’s action
	Attempted to carry out some steps of group’s action

	Voting
	Very strong ability to reflect upon action’s successes/failings and identify elements of active citizenship
	Ability to reflect upon action’s successes/failings and identify elements of active citizenship
	Some ability to explain action’s successes/failings and identify elements of active citizenship
	Limited ability to identify action’s successes/failings or active citizenship elements 

	Teamwork
	Highly committed contribution to team and actively listened to perspectives of others
	Committed contribution to team and listened to perspectives of others
	Contributed to team and sometimes listened to perspectives of others
	Limited contribution to team and minimal consideration of others’ perspectives

	Organisation and participation 
	Completed all activities and steps on schedule even when faced with challenges, demonstrated the ability to apply active citizenship principles beyond the course
	Completed all activities and steps on schedule even when faced with challenges
	Completed most activities and steps on schedule
	Completed some activities and steps on schedule


No individual care for the animal 
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� ABC News (Australia), August 11 2013, Leaders Debate: Asylum Seekers, YouTube, viewed 24 September, 2015, <� HYPERLINK "https://www.youtube.com/watch?v=WmxKK2hySRA" �https://www.youtube.com/watch?v=WmxKK2hySRA�>.
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