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Overview
Decide takes approximately one to two weeks. During Decide, students find and consider issues in their community. The learning activities allow them to feel invested in one or more issues by the end of Decide, when they choose one community issue to take action on, and form groups.
Assessment
Activities in this teacher guide allow students to demonstrate achievement of:
	VCEVM Literacy Outcomes

	Unit 2:

	Outcome 1


	Explain the purpose, audience and main ideas of diverse arguments presented in different text types by creating a range annotations, written, oral and multimedia responses reflecting that reflect learning.

	Outcome 2


	Interpret the values and opinions of others and present in oral form points of view supported by evidence.

	Unit 4: 

	Outcome 1


	Illustrate understanding of the use of language in advocacy by producing a range of written, visual and multimodal texts for the promotion of self, a product or chosen community group

	Outcome 2


	Negotiate the topic of choice for, and complete, an oral presentation that showcase reflections and evaluations of student learning. 


	VCEVM PDS Outcomes

	Unit 2:

	Outcome 1


	Describe concepts relating to citizenship and community (local, national and/or global), analyse the factors that influence the formation of community and apply strategies to promote community participation in an individual or group activity.

	Outcome 2


	Identify issues and challenges within the community, analyse different perspectives of diverse groups and apply learnt problem-solving strategies when working independently or collaboratively on a community-based activity.

	Outcome 3


	Discuss the concept of engagement as an approach to address community issues, analyse features of effective community engagement and work independently or collaboratively to design, implement and evaluate a community engagement activity.

	Unit 4: 

	Outcome 1


	Investigate and analyse an environmental, cultural, economic or social issue of significance to the community and plan a community project to address the chosen area of concern.

	Outcome 2


	Use project planning skills to implement a comprehensive plan to apply timely, affordable and effective responses to a community issue.

	Outcome 3


	Evaluate the effectiveness of the project planning and implementation, drawing together findings in a presentation to a relevant audience. 


All resource requirements
· laptop with internet access
· projector and screen
· local and state newspapers (about five copies)
· masking tape
· A4 paper, separate sheets displaying ‘Very well’ ‘Pretty well’ ‘Okay’ ‘Not very well’ and ‘Very badly’
· textas with broad tips
· blue-tac
· scissors
· ice-cream sticks
· sticky tape
· post-it notes (multiple per student)
· butcher paper, approximately 10 sheets
· dice (one per discussion group)
· timer (smartphone timer is fine)


· hat/box (to hold cards)
· sashes/vests for half the class
· materials for half the class to participate in ‘fun’ things e.g. sports equipment, board/computer game, video, chocolates or treats the class really likes. ‘Free time’ is last resort option
· materials for half the class to participate in ‘boring’ or frustrating activities e.g. cleaning all the tables, chairs and windows three times in a row, reading and summarising dictionary entries
· soft ball (or equivalent, safe throwing tool)
· bell, whistle or other sounding tool
· printed and/or photocopied handouts/posters from Activities 1.2, 1.3, 1.4, 1.5, 1.6
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Activities
· Activity 1.1: Young people (poster, discussion)
3

Students create posters from newspaper headings to prompt

discussion about how young Victorians are treated and gain confidence in driving discussions and activities.
· Activity 1.2: My opinions (debate)
4

Students are exposed to a variety of topical community issues via a debate requiring physical movement.
· Activity 1.3: Film issues (film clips, discussion, posters)
7

Students consider a variety of local, national and global issues via short film clips and group-based discussion and competition.
· Activity 1.4: (optional) Community or personal issue? (discussion game)
13

Students participate in a discussion game requiring physical movement, exploration and analysis of the 
characteristics of community issues.
· Activity 1.5: Do my opinions matter? (roleplay game, discussion)
16

Students play a scenario-based game and subsequently discuss 
what happens when people do not act on community issues.

· Activity 1.6: (optional) Understanding issues: ‘Ice’ case study (documentary, discussion game) 
21
Students explore the causes and impacts of a problematic issue via a documentary about methamphetamine’s effects on regional Victorian centres, before completing group discussions and a competition.
· Activity 1.7: Understanding issues: case studies (newspaper articles, discussion game)
26
Students explore the causes and impacts of current issues via included newspaper and web articles, before group discussions and a competition.

· Activity 1.8: Issue target (ranking, poster, worksheet) 
31
Students brainstorm all issues covered, add them to posters, rank the issues they care about most and form groups through which they will form partnerships and take action.
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Activity 1.1: Young people1   (poster, discussion) 30+ min
Purpose:
· Students will explore the way young people are treated and viewed.
· Students will give opinions, discuss and debate a topic they understand, developing confidence to participate in this unit’s student-driven activities.


VCEVM Outcomes:
This activity allows students to provide evidence of:
· Literacy U2O1, U2O2
Note: After this activity, show students how to fill out the ‘VCEVM’ table in their workbooks. For subsequent activities, they should then complete these tables independently.
Level of teacher support:
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Provide resources. Nominate photographer. Facilitate discussion and direct part of the activity.
Note: Depending on the needs of your cohort, you may wish to make your own ‘mini’ poster after collecting
the resources (see instructions below), to display as a sample answer for students.

Resources:
· local and state newspapers (about five copies)
· masking tape
· A4 paper, separate sheets displaying ‘Very well’ ‘Pretty well’
‘Okay’ ‘Not very well’ and ‘Very badly’
· A3 or butcher paper (about five sheets)
· textas with broad tips
· blue-tac
· students’ own: scissors, glue or tape
Instructions:
· Ask a student to read the ‘Why are we doing this activity?’ section from their workbooks, for the whole class.
Note: The above instruction should be repeated before each activity in the unit.
· Place masking tape in a long line on the floor, with arrows at each end. Place labelled A4 paper along the spectrum. Ask students to follow the steps in their workbooks.
· Once posters are on the wall, ask students to individually identify the one or two words that most closely reflect the way adults see young people in Victoria today. Allow time for students to share and discuss their suggestions.


· Ask students: “Do you think adults have a fair view of young people? Why or why not?” Facilitate discussion.
· Show them the spectrum and ask: “How well would you say young people are treated in Victoria?” Ask then to put stand on the spectrum to show their answer. Encourage students to give examples explaining why they are standing in their chosen position.
· Direct students to the discussion questions in the student workbooks.
`
1. Adapted from activities in Citizenship Challenge, created by Citizenship Foundation UK.
[image: image31.jpg]


[image: image32.jpg]arrowing the Accountability Gap: Lowering the Voting
ge to 16 for Youth in School Board Elections In
alifornia

Iﬂ-ﬂﬂ

Alex M. Johnson W'

ndreds of students walked out of schools and across Minneapolis to protest
mmigration policies. In Detroit Public Schools, students demonstrated over FOLLOW HUFFPOST
safe and deteriorating schools. A confrontation between a security guard and a

dent prompted youth to demonstrate in East Oakland. A student-organized
ion drive urging school board members in Clovis Unified School District to n"l |




[image: image33.jpg]


[image: image34.jpg]Taking on the pay gap with cake
and controversial pricing




[image: image3.png]



Activity 1.2: My opinions2   (debate) 30+ min
Purpose:
· Students will be introduced to various issues that occur in local communities.
· Students will express and debate their thoughts about the issues.

VCEVM Outcomes:
This activity allows students to provide evidence of:
· PDS U2O1, U2O2, U2O3
· Literacy U2O1, U2O2

Level of teacher support:
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Print and provide resources: Nominate photographer. Facilitate discussion and direct part of the activity.

Resources:
· masking tape
· blue-tac
· activity guides/sheets
Instructions:
· Place masking tape in a long line on the floor, with arrows at each end. Place ‘Agree’ and ‘Disagree’ posters at each end of the spectrum.
· Explain to students: ‘One way of shifting stereotypes is by showing what you are capable of. In this unit, you are going to choose an issue you personally care about and want to take action on. When young people use their talents and work together with each other and the community, they can change the world. To work out what matters to you, we will start thinking about different issues in our community, state, nation and world.’


•
Explain to students you will read out a number of statements. They need to stand on the spectrum at the place that represents their thoughts about the statement. Read the first statement. Facilitate discussion and debate between students at different locations on the spectrum. Encourage students to give examples and explain why they chose their location.
•
Repeat for each statement.
2. Adapted from activities in Citizenship Challenge, created by Citizenship Foundation UK.
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Agree or disagree statements:
· You should be able to find out if any ex-prisoners live nearby.
· 16 year olds should be able to vote in elections.
· It is okay to post a photo of somebody else on social media without their permission.
· Photos of models and celebrities should have to display a symbol if they are airbrushed.
· You should be able to watch and yell at your neighbours if their music or activities bother you.
· It is okay to practice playing music after 10pm.
· Hoon drivers should be ignored if they are under the speed limit.
· Showing mainly one type of skin colour and body shape in the media has unhealthy effects on young people.
· I would support a drug rehabilitation or used syringe exchange in my local area.
· People whose dogs bark too loudly should be fined.
· Australians who go overseas to fight with extremist groups should have their citizenship cancelled.
· It is fine to mow the grass at 7am on a Saturday morning.
· Non-citizens should be able to buy property and land in Victoria.
· Young people should have to pay fees to keep studying after high school, including apprenticeships.
· People who leave dog poo on the footpath should be fined or have their dogs taken away.
· Towns and suburbs with lots of native animals should not allow cat ownership.
· Worship of any religion should be banned.
· If somebody drops hard rubbish or garbage on your property, you are responsible for getting rid of it.
· Companies should have to pay higher taxes if


their work or products pollute the environment or alter the ecological balance.
· You should be able to build whatever structure you want on your own property.
· Governments should spend more on exploring space than on solving the earth’s environmental issues.
· Australia should accept more asylum seekers.
· If players are racist during local sports games, they should face suspension.
· The authorities should have access to your texting, app and email history, to help fight terrorism.
· Parole should not be offered to sexual offenders.
· Politicians should have to reveal their tax returns to the public.
· There should be more curriculum based on aboriginal Australian culture.
· Rates should depend upon how much your property is worth on the real estate market.
· Citizens of a town or suburb should be able to set curfews on teenagers.
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Agree and disagree, 1 per class
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Activity 1.3: Film problems (film clips, poster) 60+ min
Purpose:
· Students will explore the way young people are treated and viewed.
· Students will give opinions, discuss and debate about a topic they understand, developing confidence to participate in this unit’s student- driven activities.
Level of teacher support:
Provide resources. Select a number of video clips from list provided below.[image: image41.png]Victorian Electoral Commission @



 Set up and load for viewing. Nominate photographer. Facilitate and progress the activity.

VCEVM Learning Outcomes (LO):
This activity allows students to provide evidence of:
· Literacy U2O1, U202
Resources:
· one laptop with internet access
· projector and screen
· short videos (see below)
· ice-cream sticks
· sticky tape
· post-it notes (multiple per student)
· butcher paper, three separate sheets with headings: Important, Not Sure and Less Important 
· blue-tac
· dice (one per discussion group)
· timer
· activity sheets/guides (below)
Instructions:
· Distribute the handouts. Ask students to cut Responses sheet into three and attach to ice- cream sticks. Select and set up at least three video clips. Place butcher paper on the wall.
· Explain to students that you are going to do a practice round as a whole class, before small groups to do the activity on their own. Explain that you will show the class a short video clip about an issue. Explain that at the end of the clip, they raise the ice-cream that matches how they feel about what they just saw. Play the first clip. Facilitate discussion about students’ responses and encourage them to give examples, reasons and illustrations (the Questions activity sheet below contains relevant discussion prompts).
· After initial discussion, distribute ‘Questions’ activity sheet, post-it notes and dice. Ask students to follow the instructions in their workbooks (steps 2–4: write this video’s issue on 
a post-it note, form small groups and respond to discussion questions matching the number rolled on the dice). Sound a timer after ten minutes and ask students to attach their post-it notes to the appropriate poster.
· If students struggle to maintain discussion for at least ten minutes, conduct the same activity as a whole class, with discussion groups competing against each other for the best answers.
· Explain the same process will be repeated for each video, and that students need to direct the activities in their small groups.
· After the final video, encourage students to add other issues that matter to them, or issues raised in ‘My opinions’ (Activity 1.2).
Instructions continued:
· Explain that students are now a jury. The jury’s task is to decide together on how to spend a $1,000,000 ‘cheque’ from the Victorian Electoral Commission. They need to choose two issues from everything discussed in class so far. The task does not finish until the whole class is in agreement (you may wish to reference the film 12 Angry Men, if students are familiar with it).


Notes:

Ensure the posters remain on the wall, as they will be used in subsequent activities.

Film clips can be viewed as an entire class. Alternatively, ‘stations’ with different clips can be set-up and students can rotate through these.
Student requests for other media clips about community issues should be encouraged.

In future activities, students will consider solutions to problems. For now, focus on the question: ‘Why is this an issue/problem?

Links to short video clips:
Hover the mouse over the title to display website address, which you may copy or click to open. Full website addresses are also listed in References.
Notes:
Film clips can be viewed as an entire class. Alternatively, ‘stations’ with different clips can be set-up and
Media clips marked with * are Australian in content and/or production. The links provided below lead directly to short videos (excerpts only, not feature films).
Before watching any film in full, ensure to check the classification. Classification of film titles can be checked on the Australian Classification website.

Bully (bullying)

The Square (corruption, violence, tyranny)

*Holding the Man (homophobia)

The Off-Camera Show: Ellen Page (effects on an individual of attitudes towards LGBTI and GSD people)

*Gaybe Baby (effect of gender stereotypes) 

Sockumentary (homelessness)

*Animal Kingdom (crime, family violence, drugs) 

Catfish (online safety)

Citizen Four (privacy, government surveillance)

*Brains can have a mind of their own series (mental illness, stress, stigma)

*Beyond Blue: Tom’s Story (alcohol, depression) 

An Inconvenient Truth (global warming, climate change, environment)

*Black Hole (coal mining, forest destruction, environment)

The Island President (global warming, climate change, environment)

*Frackman (mining, fracking, public health)

Miss Representation (gender stereotypes, media, misogyny)

The Archer Hadley story (barriers to participation for 
people with disabilities)

*Rabbit Proof Fence (stolen generation, cultural theft and recovery)

*Putuparri and the Rainmakers (cultural identity, cultural recovery, alcoholism, domestic violence)

*Samson and Delilah (options for young people,racism, alcohol and drugs, poverty)

*Treaty (invasion, concept of terra nullius, Indigenous land rights, Constitution and referendum)

*The Invisible Discriminator (casual racism)

*From Little Things, Big Things Grow (aboriginal land rights)

*Took the Children Away (stolen generation, cultural theft and recovery)

Freedom Writers (racism, stereotyping, gang violence)

Food Inc (food industry)

Wasteland (poverty, consumer waste, social inequality) 
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Discussion topics
1. ISSUES
What kind of problems did the characters face? What were the main issues in this film clip?
Share all your post-it note issues.
Did you write the same issues as your discussion partners? Explain why you wrote each issue (what did you see on the screen that made you say it was a problem?).
2. PEOPLE
Who do you think the song or the movie about? How would you describe the person or people?
What traits, characteristics or personalities did you notice? Were there any barriers or obstacles they faced?
3. EFFECTS
What does it look like is happening to the people involved? Is the effect of the issue positive, negative or mixed?
Does it affect a person, family, place, community, all of these things, or something else? Does the problem have ‘knock-on’ effects on other things? How?
4. CAUSES
Why do you think it is happening to them? Who or what is causing the issue to happen?
Does the person choose for it to happen to them? How does it happen?
5. MY OPINION
Is it a new issue, or does it have a long history? Have you heard about this issue much before? What have you heard?
Have you seen it happen to people you know? What do you think about this problem?
Think of one way this is connected to your own life.
6. MOST IMPORTANT
Each person: choose the 2 most important issues so far. Explain why you chose those 2.
Agree on the top 2 issues as a group.
If your top 2 has changed since last time, explain why.

Cheque, 1 per class
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[Optional] Activity 1.4: Community or personal issue? (discussion game) 20+ min
Purpose:
· Students will understand the nature of community issues, as opposed to solely personal issue.
· Students will identify common characteristics of the issues explored so far, such as their connection with rights, equality and/or governance.

VCEVM Outcomes:
This activity allows students to provide evidence of:
· Literacy U201
· PDS U2O1, U202, U203
Level of teacher support:
Provide resources: Prompt and facilitate student discussion using sample answers (below).


Resources:
· soft ball or equivalent throwing tool
· sounding tool (e.g. a bell, whistle or other sounding tool)
· activity sheets/guides (below)
Instructions:
· Explain that in this activity students will be reflecting on the issues they have identified on the post-it notes, which are displayed on the posters, and discussed during activities. Display the discussion questions on the whiteboard/screen.
· Ask a confident reader to read the steps in the student workbook out loud:
· Student instructions: stand in a circle, student holding the ball asks the first discussion question and throws the ball, catcher must answer discussion question, catcher throws to a new student, new catcher must make a comment responding to (illustrating, debating, qualifying, challenging, giving examples for,


raising a similar/opposing point, etc) the previous comment, new catcher throws the ball and students continue discussing until the timer sounds. Students are out if the timer sounds and they are holding the ball but not answering. Student who is holding the ball and is answering when timer sounds,
chooses who is out. Only one ‘pass’ throw per student per game (not per question!) or they are out.
· Start the game. Sound the timer when students are to discuss a new question. Frequently prompt discussion using the worked answers for each question below.
Answers to discussion questions for teachers, 1 per class
The following sample answers may assist when prompting student discussion:
Q1:  What are similarities between some or all of the situations and issues?
For example: all affect people in a negative way; impact on people’s quality of life; most are about citizens’ rights and freedoms; most are linked to government (through services, policies, laws); many are unfair; all over the world people are affected by the same issues; in most, people couldn’t wait for others (including government)
to solve things; all affect more than one person; most affect a group of people, based on certain behaviours or characteristics.
Q2 What differences did you notice?
For example: in some situations, the people helped solve things; in some situations no-one helped; some issues are specific to location and culture; some issues affect certain groups of people more severely than others, while others affect the whole community; they are about different topics; they affect different rights or government services, laws or decisions.
Q3 What is the difference between a community issue and a personal or business issue? Generally, to differentiate between personal and community issues, students should consider:
· Whether the situation involves a denial/obstacle to a person/group’s civic/human rights and whether its impact is significant or broad.
· For example, students may cite temporary parental confiscation of their phone as a denial of their human right. However, the impact is personal, with no broad effects on the community, and there are no significant consequences. However, if all teenagers were denied access to mobile phones all of the time, the situation would be closer to a community issue.
· Business issues are financial only and can’t be linked to increase or decrease in community welfare (e.g. mention of ‘deficit’ or ‘surplus’ to alarm citizens, with no evidence or explanation of how this affects the wellbeing of community members).
Q4 What are some ways you tell whether a problem is a community issue?
See above (Q3).
Q5 What issues are missing from our posters?
Encourage students to choose and add other issues that matter to them.
Discussion questions to display via projector, 1 per class
Discussion questions
1. What are similarities between some or all of the situations and issues?
2. What differences did you notice?
3. What is the difference between a community issue and a personal or business issue?
4. What are some ways you tell whether a problem is a community issue?
5. What issues are missing from our posters? (Add them!)
6. In summary, why are all these things ‘community issues’?
7. Which community issues affect you?
8. Which community issues matter to you?
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Activity 1.5: Does my opinion matter? (roleplay game) 60+ min
Note: Only share the purpose of the activity with students after the discussion questions are finished.
Purpose:
· Students will understand why their opinions and actions on community issues matter.
· Students will reach the understanding that, as participants, they are responsible for taking action on the issues they perceive as unfair, unjust or problematic within the game.
· Students will apply the above understanding to their role as citizens and community members, through the discussion questions.
· Students will experience and reflect on how it feels to be affected by an unfair, unjust
or problematic issue within the game, and therefore develop empathy towards those affected by issues in a school, local, state, national or global setting.


VCEVM Outcomes:
This activity allows students to provide evidence of:
· Literacy U2O1, U2O2
· PDS U2O1, U2O2, U2O3 

Level of teacher support:
Read teacher instructions thoroughly, including ‘secret’ instructions for students. Print, copy and provide resources: handouts (below), hat/box, sashes, dice, two more boxes, fun activities, ‘boring’ activities. Set up resources in classroom. Nominate photographer. Initiate activity and observe until game is over, after which facilitation of discussion
is required.
Notes:
Guidance may be necessary at times, to ensure students experience uncertainty and lack of progress if these arise.
Students must drive the roleplay, or they will miss out on learning that taking action on issues is their responsibility as citizens in a democracy.
There is no ‘right’ way to play or end the game. Let the students attempt to find their own actions in response to the situation, even if these are unsuccessful.


Resources:
· hat/box (to hold cards)
· cards (from handout below) for students, printed back and
front, with the following roles:
· leader
· second in charge
· citizen (leader group)
· two ‘active’ citizens
· citizen (ordinary group)
· scissors
· sashes/vests (to identify leader and citizen groups)
materials for entire leader’s group in a box marked ‘A’. This is a group doing ‘fun’ things e.g. sports equipment, board/ computer game, video, chocolates or treats the class really likes. ‘Free time’ is last resort option
· materials for the entire citizen group in a box marked ‘B’.
This is a group performing boring or frustrating activities e.g.
cleaning all the tables, chairs and windows three times in a row, or as a back-up, reading and summarising dictionary entries. It is advisable to make these materials more active, as passive activities allow participants to ‘opt out’ and the game is less effective.
· activity sheets/guides (below)
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Instructions:
· Before students arrive, place Box A and Box B on separate sides of the room, with the sashes next to one box only (to separate the citizens from the leader group). Cut and place role cards in a hat/ box. Ask students not to touch the boxes, but to instead clear a space in the room.
· Instruct students to choose a card, show nobody, and read it carefully.
Note: You may wish to give out the cards (pretending distribution is random) to ensure the ‘leader’ and ‘active citizen’ cards go to confident and assertive students.
· Explain that students need to play the role as it is given on the card they have drawn.
· Instruct students that if they have a card which says ‘citizen’, they must pick up a sash from the citizen pile and wear it.
· Two ‘active’ citizens should approach you (if they read and follow the instructions on their cards).
If no students approach you, you may need to ask them to again carefully read and follow the instructions. When approached, provide two ‘active’ citizens with the ‘secret’ instructions (see handout) and the resources in box ‘B’.
Note: Ensure other students do not hear secret instructions or see teaching notes.
· Explain to the class: ‘For the rest of this activity, people in the leader’s group do activities from the box A, fun activities, and citizens do activities from the box B, boring activities. The Leader
and Second-in-Charge need to choose some leader’s group members to supervise and criticise the citizens’ work. Don’t let the citizens stop working or join in your activity. If the citizens stop working, Group A stops doing their fun activity, and the whole class has to do the boring activity until the next break. It’s really important to help your own group avoid physical or inappropriate behaviours.
· Give Box A to the leader and the second-in- charge. They need to agree on an activity for each group to do. Encourage them to think of other activities for both the leader and the citizen

group.
· Observe as the students attempt to complete roleplay by following the cards’ instructions.
Note: Although minor guidance may be necessary, allow students to experience uncertainty and lack of progress if they arise—students must drive the roleplay for active citizenship learning to occur.
· If ‘citizens’ perform an active citizenship action (see below) that completes the roleplay, indicate the game has finished.
Notes: It’s important that teachers don’t give students the following suggestions. Some examples of safe and appropriate actions by the ‘citizens’ might be:
· refusal to continue doing work
· refusal to follow orders
· nomination of their own leader and ‘mini-society’
· walk-out of classroom/space (if suitable in context)
· extended and relatively productive negotiation or reasoning attempts
· non-violent disruptions to the enjoyment of the leader group activity
· non-violent taking of leader group materials for themselves questioning the reasons they are being made to do boring activities, and whether and how they can change the situation and power structures
· seeking teacher intervention (though teachers cannot act on these requests).
· Explain the purposes of the game as described above.
· Bring the groups together and ensure every discussion question is explored as a whole class.
· Ask students to discussion the reflection questions (in student workbooks) in pairs, and report back to the group.

Note: It is best to pretend you are talking to them about the materials rather than these instructions, so that other students to not know these citizens have special roles.
For the first half of the game, act just like the citizens and follow the instructions of the leader’s group. After at least ten minutes, when you can tell citizens are annoyed about doing boring actions it’s your job to start asking questions. Try to get the citizens to talk about why they are annoyed or whether this is fair. If they have an (appropriate and safe) idea about how to make things better, encourage them to act on it and keep them talking. The game is over only if  the citizens find a safe way to stop working or to join the other activity. You can’t tell anyone about these instructions (including how to end the game). It’s really important to help your own group avoid physical or inappropriate behaviours—it’s only a game
Role descriptions, display/distribute 1 per class
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Roles, print 1 per class
	You are the leader of this society. You give orders to your second in charge and to members of the leader’s group. Go and find out who they are.
Find the teacher—they have secret instructions for you.
	Leader’s group
	Citizen
	Citizen

	You are the second-in-charge of this society. You have to follow orders from the leader and give orders to members of the leader’s group.
Find the teacher—they have secret instructions for you.
	Leader’s group
	Citizen
	Citizen

	Citizen
	Leader’s group
	Citizen
	Citizen

	Find the teacher—they have secret instructions for you.
You are a citizen in this society. You follow orders from the leaders. You are starting think the leaders do not listen to citizens.
	Leader’s group
	Citizen
	Citizen

	Find the teacher—they have secret instructions for you.
You are a citizen in this society. You follow orders from the leaders. You are starting think the leaders do not listen to citizens.
	Leader’s group
	Citizen
	Citizen


Discussion questions, 1 per class
There are no wrong answers. State what you thought. Use the faces to help explain how you felt.
	How did you feel? (use the faces) Why?
	Citizens, what did you think and feel?
	Was this like society in general?
Why not/why?

	What happened when nobody used their voice?
	Which places around the world did this remind you of?
Where do people stay silent? Why?
	What happened when somebody spoke up?

	Why did people follow instructions?
Is this a good reason?
	As a young person, do you feel ‘unheard’? When?
	What was the point of this game?

	Who had power to act on the issue of unfairness?
Citizens or leaders?
	Where do people speak out on issues, but get ignored?
	Leaders and assistants, how did you feel?

	Citizens, how did the leaders feel (in your view)?
	Main issues/problems in this roleplay were …
	Leaders, what were the citizens feeling?
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[Optional] Activity 1.6: Understanding issues:
‘Ice’ case study (documentary film, discussion) 70+ min
Purpose:
· Students will view and analyse causes, impacts and other aspects of a problematic issue for the Victorian community.
· Students will develop an understanding of messages, narrative devices, subtext and values in texts, via a film resource.
Notes:
This learning activity allows students to develop and practice skills they must demonstrate by reading written texts in the next activity’s Literacy Skills assessment (‘Case Studies’, Activity 1.7).
An SBS documentary about an issue (methamphetamine use), its causes and its impacts on local communities (regional Victorian centres) is shown.

Level of teacher support:
Print, copy and provide resources: laptop, internet access, projector and handouts (below). Load website (below) to prepare documentary. Initiate activity and run parts. At times, facilitate discussion using sample prompts (below) and clarify key terms, using sample answers (activity guide, below).
Note:
Save the ‘cards’ handout, which you will also use in the ‘Case Studies’, Activity 1.7.


VCEVM Outcomes:
This activity develops the skills students need to allow them to provide evidence for:
· Literacy U2O1, U2O2
Resources:
· laptop with internet access
· projector
· ‘Ice Towns’ documentary (21 minutes), free to stream at http://www.sbs.com.au/icetowns/
· scissors
· activity sheets/guides (below)
Instructions:
· Set up the film for whole-class viewing. Ask students to form groups of four and add group names to the whiteboard (to keep score). Distribute ‘Cards’ and ‘Messages’ handout to each group and ask them to cut the former handout into separate cards.
· Explain that students need to read and follow steps one to six in their workbooks
· Steps direct students to draw cards, skim-read handouts, watch film, identify when the focus of their card appears in the film, give example, keep score (each relevant identification and example gets a point). Students should read instructions to 


each other and then explain to the teacher what they will do, to check for understanding.
· Begin the film. Teachers may need to pause the film at times, to allow for discussion or clarification.
Note: Students should call out, e.g. ‘effect’ when they notice an impact of ice abuse, and then describe the effect they have noticed.

· When the film finishes, explain that the groups are still competing against each other. They have five to ten minutes to agree on answers to the discussion questions (below, 





Instructions continued:
Excerpted from student workbooks) as a group. Bring the class together, ask a discussion question and invite each group to answer. The group with the most detailed, thoughtful and relevant answer gains a point. Repeat for each discussion question.






· Ask students to discuss the reflection question in pairs and report back to the class.
· The teacher’s worked answers handout may be distributed, for student self or peer assessment, after students complete discussion and reflection.

Sample prompts for teachers:
The following discussion scripts will help prompt further student-driven discussion of causes, impacts and people affected by issues:
· Well, tell me/think of some things that might make people feel/do/say that about X.
· What kind of events would lead to X happening in your own/others’ life/lives?
· Why do you think people might be talking about it? Tell me.
· Why do you think X happens?
· Well, what do you think X causes to happen? What effects/consequences does X have?
· Can you imagine why somebody might do or say X? Tell me your ideas.
Discussion questions for teams (contained in student workbooks):
1. Who do you think the filmmakers created the film mainly for? This is the ‘intended audience’.
2. In one sentence, what do you think was the main message the film wanted to send?
3. Were there any ‘secret agendas’ in this film? That is, were there less obvious, or hidden messages the audience could notice by watching carefully?
4. Which values (that is: beliefs, ethics and moral messages) were obvious or hidden inside the film?
5. Have you seen films similar to this one? (It might help to recall the films and trailers you saw) Write the name of a similar film below. Explain: how or why is it similar?
6. Now think of a film you have seen that is the exact opposite of ‘Ice Towns’. Why have you chosen it? What is different about it?
(double points for the team with the most clear and thoughtful explanation)
Sample answers to focus cards and discussion questions: ‘Ice towns’ by SBS
Issue: Methamphetamine (‘ice’) use in regional Victoria (case studies: Horsham and Shepparton).
	Causes
	Effects

	Availability
Major stopping point between Melbourne–Adelaide Easy to buy in Horsham
Dealers and distributors
Arrives via trucks, trains, cars passing through, possibly public transport Highly addictive: ‘no-one is immune to ice’
It’s appealing until you have it Growth around Victoria
Immediately addictive —can’t experiment
No regional facilities for drug detox and rehabilitation — all city-based Users can’t leave their support networks when they are in grip of addiction Drugs at rehabilitation centres
The recovery from addiction is extremely difficult and painful — hard to resist relapse Producers (often criminal gangs) make huge profits from cheap production
	Driving while on drugs, leading to road trauma
Horsham now has one of highest rates of positive drug driving in Victoria
Police time and resources used to address it (means they can’t focus on other things)
Parents are upset, sad, broken-hearted, families torn apart, personal possessions stolen, sold and pawned
Parents keep secrets from each other and from other parents
On individual users: erratic behaviour, weight loss, ice becomes main priority in life, spending large sums of money (e.g. $750 a week), failed attempts to quit, addiction, ‘makes life a living hell’ for people around them, financial strain, isolating, taking risks, cut off relationships, psychotic episodes, poor personal hygiene (dirty fingernails in close-up), raised aggression and strength
Addiction can spread to people around them (through attempts to understand, availability, peer pressure, etc.)
Is replacing alcohol as a drug of dependence Increasing violence from drug-related activity
Safety of members of community who work as police, trauma responders, health, social and hospitality workers
Less safety and more crime and violence in small communities not previously affected by drugs: ‘Shepparton has become an unsafe place’
Growth in use around Victoria

	Likely audience
	Values

	SBS viewers
Australians (particularly Victorians) Concerned parents and family members Young people
Professionals impacted (health workers, social workers, police, trauma responders, hospitality workers)
Regional and rural Australians
	Communities should support users and families in recovery, by providing services (through local and state government funding)
Sharing stories and experiences might prevent future harm or the situation getting worse Honesty
Family and community support
Survival, renewal, hope is possible (ending on a positive story of recovery)


	Intended audience
	People affected

	Young people, concerned parents and family members — to warn and educate
Decision-makers (including politicians) and policy writers — to spark an increase in services and preventative measures
Professionals impacted — galvanise and trigger lobbying for policy or service changes
Rural, regional and metropolitan Victorians — to inform and trigger movements seeking decision- makers’ support or action on improved services and facilities
	Affects people from all walks of life: ‘carpenters, doctors, mothers’
Young people (not solely – ice use affects many ages, but young people are susceptible as adolescence typically involves risk-taking activities)
Family members Entire communities Police
Drivers (who are using, who are tested) Local Mayor and Council
Parents and families Social workers Health workers
People going out for the night Bouncers and bartenders Dealers
Criminal gangs producing, distributing and profiting from ice use and addiction Courts and court workers (including judges)
Prisons and prison workers

	Agendas and key messages/purposes
	Tools of the trade (narrative devices)

	Obvious
Educate and share experiences
Warn people in regional Australia and small communities about what is happening Implicit, hidden or ‘secret’ agenda
Cry for help: funding is needed (health, police, counsellors, prevention, rehabilitation) To scare potential users off trying it
To Inform friends and family of users to pick up on signals
	Voice-overs
Close-up shots (e.g. of people during voice-overs) Changing points of view (between narrators at beginning) Long-shot/wide-angle shot (e.g. of Horsham town)
Text — explanations (e.g. ‘HORSHAM’ title) Music
First-person narration of real-life experiences (e.g. mother of ice addict) Expert opinions (e.g. professional drug and alcohol counsellor, police, judge) Shifts in time between night and day, light and dark
Cuts between scenes
Anecdotal evidence (mother, user, girls out at nightclub, users) Personal stories
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	values (beliefs or attitudes a text shows support for)

	kindness generosity individualism community hope
greed learning trust
determination forgiveness
	honesty support respect  family resilience recovery fairness accountability responsibility
	friendship religion/spirituality cultural
gratitude intelligence safety human life strength cooperation

	ways authors and filmmakers send messages and secret agendas

	entertain inform frighten scare
	concern exhilarate inspire relax
	educate share equip help
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Activity 1.7: Understanding issues: case studies (newspaper articles, discussion game) 60+ min
Note: This assessment task allows students to produce evidence demonstrating achievement of the LS R/W LO 8 elements practiced in the prior activity (‘Ice’ case study, Activity 1.6). Students apply the same skills they used while watching and responding to the SBS ‘Ice’ documentary.
Purpose:
· Students will view and analyse causes, impacts and other aspects of a problematic issue for the Victorian community.
· Students will demonstrate understanding of messages, narrative devices, subtext and values in written texts.
Level of teacher support:
Read and select your preferred articles (provided). Provide resources. Initiate activity and facilitate discussion using sample prompts from prior activity and sample answers (activity guide, below) teacher handout.

VCEVM Learning Outcomes (LO):
This activity allows students to provide evidence of:
· Literacy U2O1, U2O2
· PDS U2O1, U2O2
Resources:
· butcher paper (1 per group)
· textas with broad tips
· ‘Cards’ from prior activity (Activity 1.5 ‘’Ice’ case study

preparation)
· ‘Messages’ activity guide from prior activity
Notes:
You should read the articles before selecting for copying and redact any language as appropriate to your school’s media policy.
Instructions:
· Ask students to form groups and place a piece of butcher paper (for notes), some textas and ‘cards’ set at each table. Place piles of your
selected newspaper articles on a table. Explain to students that they will be doing the same activity as the ‘Ice’ case study, but using written texts.
Ask student groups to select one article only and collect a copy for each student.
· You may take students through the activity and provide sample answers first. Use the ABC Hack article ‘Taking on the pay gap with cake and controversial pricing’ and the sample answers provided below.
· Explain that a confident reader in each group needs to read the text aloud to the other group members, before students silently read the article individually. Students then need to follow the instructions in their workbooks. Put group names on the whiteboard (for keeping score).


· After all groups have finished reading, discussing and writing answers to the questions, call students together as a class. Invite each group to briefly summarise the ‘card’ contents of the article they read (issue, cause, people impacted), so that all groups gain exposure to the issues.
· Explain that groups are now competing against each other. Ask one discussion question and allow each group to respond. The team with the most thoughtful and relevant answer (see sample answers) gets another point. Repeat for each question.
· After the points are scored, ask students to complete the reflection questions. If students need more support before writing answers, you can run this activity like ‘My opinions’ by asking students to physically stand on a spectrum and discuss reasons for their opinions.
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Student discussion questions (contained in student workbooks):
1. Who is this text written for? This is the ‘intended audience’.
2. In one sentence, what do you think was the main message the text wanted to send?
3. Were there any ‘secret agendas’ in this text? That is, were there less obvious, or hidden messages the readers could notice by reading carefully?
4. Which values (that is: beliefs, ethics and moral messages) were obvious or hidden inside the text?
5. Have you seen texts similar to this one? (It might help to recall the articles, magazines, books, films and trailers you have seen). Write the name of a similar text below. Explain: how or why is it similar?
6. Now think of a text you have seen that is the exact opposite to the text. Why have you chosen it? What is different about it? 
(double points for the team with the most clear and thoughtful explanation)
Sample answers
ABC Hack article ‘Taking on the pay gap with cake and controversial pricing’, by Angela McCormack and Stephen Stockwell
	1. Who is this text written for? This is the ‘intended audience’
	Intended audience: young Australians who read news and current affairs online, particularly Triple J listeners and Hack/ABC readers. Why?
•Publication is via Triple J news website called ‘Hack’. ‘Hack’ primarily caters to a youth audience, through its Triple J connection and youth-relevant content across news, issues and consideration of youth angles.
•Presence of vocabulary choices aimed to appeal to younger audience include:
· ‘the rest of your peers’ (p 1)
· ‘was stoked with’ (p 2)
•Conversational, rather than formal, tone
· ‘You know what they say’ (p 1)
· ‘hasn’t gone down well’ (p 2)
· ‘Hack goes to the bake sale’ heading (p 2)
•Appeals to ‘ironic’ or self-aware humour (‘Dad jokes’)
· ‘Men have forked out more than women’ (p 1)
· ‘You can’t have your cake, use it too’ (p 1)
· Picture of Bill Murray stuffing cake into his mouth (p1)
•Inclusion of many quotations, mostly by young people (ensuring focus is on what young people are thinking and doing)
•Layout appeals to audience highly familiar with communicating via visuals and sophisticated design (familiar with ‘skimming’ and ‘scanning’, over analysing pure text)
· Heavy use of visuals and images
· Breakout boxes: many quotations in increased size
· Use of symbols (from keyboard shortcuts, which is a modern slang/vernacular) to indicate headings: *Hack …sale*
· Appearance of Triple J symbol.
Likely audiences:
•People who read news and current affairs online.
•Readers of Hack website.
•Triple J listeners.
•Young ABC audiences generally.
•Women and men.
•University students.
•Those interested in gender equality and the pay gap.
•Australians, mainly, but the pay gap is a global issue so some international readership may occur.

	2. In one sentence, what do you think was the main message the text wanted to send?
	When a group of University of Queensland students priced cupcakes based on the buyer’s attributes (gender, ethnicity, sexuality, disability) to reflect their pay advantage/disadvantage, they received online death and rape threats, but none in person, where people’s responses ranged from supportive to sceptical.
This message was conveyed via informative and entertaining tone, language and layout choices.

	3. Were there any ‘secret agendas’ in this text? That is, were there less obvious, or hidden messages the readers could notice by reading carefully?
	· Concern readers about the treatment that feminists, and women generally, receive online (by choosing to include the information that bake stall organisers had received death and rape threats).
· Alarm readers about the existence of a pay gap that occurs due to characteristics outside of people’s control (gender, disability, ethnicity, sexuality, etc), by choosing to report on the bake stall at all, and by including the information about the reasons behind the different prices.
· Educate readers about the global presence of a pay gap, of international efforts to raise awareness and reduce this and of the complex views and attitudes surrounding this issue and efforts to address it.
· Invite men to feel involved without shame, despite the death and rape threats, by including a range of views from both women and men who attended the sale, and by maintaining a distanced and relaxed tone.


Sample answers for teachers
Sample answers: ABC Hack article ‘Taking on the pay gap with cake and controversial pricing’, by Angela McCormack and Stephen Stockwell
	4. Which values (that is: beliefs, ethics and moral messages) were obvious or hidden inside the text?
	· Equality and fairness — the article obviously raises questions about what is equal, by sharing men’s online outrage and the university attendees’ responses to different pricing for a cupcake. Highlighting the outrage prompted the question of why people of different gender, mobility, ethnicity and sexuality should pay the same, when there are barriers that mean they earn less in the first place? Due to the content of the quotations the writers chose to include, the article implied the existence of the pay gap itself is not a good thing.
· Community — the article raises questions about the nature of a community, via some responses of online commenters (such as pointing out that people can choose not to care, or the Racial Discrimination Act 1975 on campus), which prompt considerations about responsibility: who is responsible for what, in a community/society/nation? Only those negatively affected? Or all?
· Optimism — the article implies that collective action such as bake sales may make a positive difference on the pay gap, or at least educate people and spark debate.
· Debate and freedom of expression — the article implicitly champions debate as a positive thing for young people to engage in, hence the choice to report in a balanced, rather than polemic, style.
· Balance in reporting — the article supports this by presenting a number of points of view from different participants.
· Respect and safety — the article implied these are not afforded to women and feminists who speak up online.

	5. Have you seen texts similar to this one? (It might help to recall the articles, magazines, books, films and trailers you have seen). Write the name of a similar text below. Explain: how or why is it similar?
	· Buzzfeed articles (e.g. the ‘How is Street Harassment Perceived in Society’)
— particularly layout, tone and vocabulary choices.
· Other ABC Hack articles.
· Podcasts such as ABC Hack, This American Life, Radiolab.

	6. Now think of a text you have seen that is the
exact opposite to the text. Why have you chosen it?
What is different about it? (double points for the team with the most clear and thoughtful explanation)
	· Sometimes newspapers present one point of view as ‘objective news’, rather than presenting the complexities and different angles of an event.


Political expenditure
‘Victorian council meeting cancelled after person in banana suit protests against mayor’s trip’
http://www.abc.net.au/news/2016-02-16/banana-at- mitchell-shire-council/7172546
Terrorism
‘Paris Attacks Stoke Fears Of Refugees, And That’s What ISIS Wants’
https://www.buzzfeed.com/mikegiglio/paris-attacks- stoke-fears-of-refugees-and-thats-what-isis-wa#. oqrbvEPKa
Methamphetamine use
‘The tip of the iceberg: How Victoria is tackling the problem with drugs’
http://www.abc.net.au/news/2015-04-01/media- focus-on-ice-making-regional-drug-workers-jobs- harder/6363114
Voting age
‘Narrowing the Accountability Gap: Lowering the Voting Age to 16 for Youth in School Board Elections In California’
http://www.huffingtonpost.com/alex-m-johnson/ narrowing-the-accountabil_b_9199042.html
Gender
‘Here’s What Street Harassment Is Like In Eight Countries Around The World’
https://www.buzzfeed.com/rossalynwarren/what- street-harassment-is-like-in-eight-countries-arou#. lbq5GdmDw
Gender
‘Taking on the pay gap with cake and controversial pricing’
http://www.abc.net.au/triplej/programs/hack/uq- cupcake-stall/7301168
Racism
‘Black students accuse Apple of racial profiling after being told to leave Melbourne store’
http://www.abc.net.au/news/2015-11-12/melbourne- students-accuse-apple-store-of-racial-profiling/6936750
Homophobia
‘School shielded student’s documentary about homophobia from families at arts night’
http://www.theage.com.au/victoria/school-shielded- students-documentary-about-homophobia-from- families-at-arts-night-20160121-gmaolx.html
Decide—Teacher guide
     
Partner Up - VCEVM integrated unit - Passport to Democracy
Decide |  Research  |  Activate |  Vote
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Activity 1.8: Issue target (ranking, poster) 20+ min
Purpose:
· Students will choose an issue they care about and want to take action on through a community partnership.
· Students will form groups, based on issue selection. These groups will remain in place until the end of the unit.
Level of teacher support:
Provide resources: post-it notes, textas and butcher paper posters from Activity 1.3 ‘Film problems’.
Prompt brainstorming and support students to choose an issue they care about by asking questions about their own values and interests.
Notes:
Students must have ownership over their choice of issue for active citizenship learning and a self-motivated approach to research, community partnership and community action to occur.
It is crucial that students are not guided in their  choices, but instead supported through questions about students’ own viewpoints, interests, values and beliefs.


Resources:
· post-it notes (multiple per student)
· textas with broad tips
· posters titled ‘Important’ ‘Not Sure’ and ‘Less Important’, from
Activity 1.3 Mad, Sad and Glad’
Instructions:
· Ask students to brainstorm and add any issues to the posters that you have covered in class, or that they care about. If suitable, you can direct students to take a final walk around the school or local area to identify any issues missed.
· Explain to students that they will now select an issue to take action on through their community partnership. Ask students 

to use the posters for inspiration and fill in the target diagrams in the student workbooks. Issues they care about the most go closest to the centre. They should select at least five issues.
· Ask students to form groups based on the issues they wish to take action on.
Decide review: VCEVM achievements
Allow students some class time to review their Decide workbooks and Portfolios. They need to ensure:
· all checklists in student workbooks are accurately completed
· all photo/film footage of learning activities is collected in Portfolios
· all teacher observations and/or materials constituting evidence of the VCEVM Learning Outcomes are recorded and collected in workbooks/Portfolios.
□
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