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Decide
4 lessons 
50–75 minute duration
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Online learning activity
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Assessment for learning activity
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Learning activities summary
Lesson 1: People and Democracy
	Starter: personal values
	3. Agree or disagree

	1. School values
	4. Values and rights (activity sheet)

	2. Decision making and communities 
(activity sheet)
	5. My community 
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Lesson 2: What’s the problem?
	Starter: Global?
	4. Issue and I (activity sheet)

	1. Is this an issue? (activity sheet)
	5. School based issues

	2. Which right? (activity sheet)
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	3. Mad, glad and sad (activity sheet)
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Reflection (activity sheet)


Lesson 3: Who is responsible?
	Starter (activity sheet)
	4. Who should act? (activity sheet)

	1. Community responsibility
	5. Issue 
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2. Who decides?
	Reflection

	3. Government and I 
	


Lesson 4: Powers of persuasion
	Starter
	3. Using language and images to influence (activity sheet)

	1. Win-win situation (activity sheet)
	4. Circle of influence

	2. Influential or powerful? (activity sheet)
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5. Powers of persuasion



Lesson 1: People and democracy 

Overview

Civics and Citizenship curriculum
	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K10
	Citizenship, Diversity and Identity
	How values based on freedom, respect, fairness and equality of opportunity can support social cohesion and a resilient democracy within Australian society

	Australian Curriculum
	AC9HC7K05
	
	


Learning activities
	Starter: personal values
	3. Agree or disagree

	1. School values
	4. Values and rights (activity sheet)

	2. Decision making and communities 
(activity sheet)
	5. My community 
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6. How political am I? 


	Learning intentions
	Success criteria

	Discuss the relationship between values, rights and democracy
	Identified some of their own values and those they share with others

	Identify the rights of citizens in a democratic society
	Explained which rights are necessary for citizens to participate in a democratic community

	
	Defined what we mean by Australia being a democratic country

	Essential questions
	Key concepts 

	What do I believe in?
	Rights are granted to all (universal) and should be respected by all. Certain rights are limited through laws.

	What rights do Australian citizens have?

	


Additional resources
Department of Education, Employment and Workplace Relations, 2011, Values for Australian Schooling, Commonwealth of Australia, Canberra, viewed 26 January 2015, <http://www.valueseducation.edu.au/verve/_resources/9_point_values_with_flag_only.pdf>.
Ministry of Justice, BIHR, Amnesty International, Department for Children, Schools and Families, 2009, Right Here, Right Now: Teaching Citizenship through Human Rights, viewed 26 January 2015 <http://www.amnesty.org.uk/sites/default/files/book_-_right_here_right_now_0.pdf>.
Activities

Lesson starter: Personal values
10 min
On A4 paper, write: ‘Very important’, ‘Important’ and ‘Non important’. 

Read out the situation and ask students to position themselves on the spectrum of importance. 
	Situation 
	Value

	When deciding who your friend should be, how important is it that they believe in honesty, they are frank and truthful when you ask them for advice. 
	Honesty

	When you are working in teams or groups how important is it for each team member to complete the tasks they have been assigned to do.
	Responsibility

	How important is it that chores in your home are distributed between parents equally or between siblings and parents equally.
	Equality

	How important is it to keep a promise you have made to someone? For instance you tell a friend you will call them, do you always?
	Reliability

	How important is it when talking or discussing things, that your friends or family listen to what you have to say?
	Respect

	When you participate in sport, play games or do school work, how important is it that you are the best out of the entire group?
	Competiveness


Activity 1: School values
10 min
Tape a circle inside the classroom using a masking tape. Within that circle randomly position school values (these can be printed on A4 paper) alternatively you can use Values for Australian Schooling. Ask students to identify a value inside the circle which they feel most strongly about. Provide each student with a post-it note. On the note they must write what they do to demonstrate that value (the one they are standing next to). Ask them to write concrete examples.
	VALUE 
	Example

	INTEGRITY
	If I have not submitted an assignment on time and a teacher has allowed me to submit it late, I do not ask for a further extension.  

	HONESTY
	My friend had a bad haircut and I told her that it’s not looking great on her. 

	UNDERSTANDING
	When my friend does not want to go shopping with me on Sunday morning because he goes to church with his family, I accept this.

	INCLUSION
	I am friends in and out of school with people from different cultures. 



Discussion questions:
· How much do you feel that you belong to a community?
· Is it OK to feel that you don’t belong?
· Where does a sense of community identity come from?
· Do we interpret the meaning of values in the same way?
· Is it important to share values in order to belong to a community?

· Apart from sharing values, what else is important for community stability?
Activity 2: Decision making and communities 
15 min
In four different corners of the room display the following descriptions of communities. Ask students to go to the corner which represents a community they would want to be a part of.
	A
	B
	C
	D

	Gidhawal community elects an elder to make decisions on behalf of their community members. Community members can request a time to go and speak to their elder in order to address issues in their community. 
	Twinomish community elects members to be part of their Senate, the governing body, who makes decisions on behalf of their community members. The Senate can make laws, but it has to ensure that laws are not in contravention with any of the rights and freedoms of its community members.  
	Samis the son of Pinus and Temiramis, makes all of the decisions in the Durrian community. Although community members can own property, ultimately Samis can create a law which takes it away from them. Community members are not allowed to speak against Samis or his decisions. 
	In Monte Rosa, all community members need to vote on important issues, such as changes or creation of new laws. The community is run by executive committees who cannot make laws but are there to run community shared services and resources. 



Discussion questions:
· How have you decided which community to be a part of?
· What values is it important that a community shares in order for you to feel a sense of belonging?

· What has influenced your decision?
In the same groups, ask students to think about Australia as a community, and to identify values that are important and shared by all Australians. Students can identify values such as ‘fairness, equality, belief in the right to express what you feel, mateship, compassion and care for less fortunate, freedom of religion, respecting diversity of cultures, and respect for the land’.

Alternatively, discuss with the students Australian Values statement, which all new visa applicants need to sign when applying to stay permanently in Australia.
. Activity sheet: Communities


Activity 3: Agree or disagree
10 min
This activity aims to encourage students to express views and opinions on topical community issues. Students will disagree or agree with a statement based on their values, beliefs and knowledge. Once the students have taken up a position, ask them to justify it. Here are some suggestions of Agree/Disagree statements:

	STATEMENTS
	NOTES

	Students should be involved in setting up of school rules. 
	The key word here is ‘involved’. It’s good to observe if students will pick this up. 

	In Australia, people can say whatever they want publicly, because in a democratic society we have the freedom of speech. 
	In Australia there are limitations to freedom of speech. For instance: Racial Discrimination Law protects people from racial vilification, Defamation Law protects people from untruths being published, Anti-terror laws limit what can be published in the media. 

	Gay marriage should be legalised. 
	This is a good discussion point to explain how sometimes our values are also influenced by our religious beliefs and our upbringing. Also if students believe in equality, shouldn’t they then ‘agree’ with this value. 


End the activity by explaining that one of the features of democratic communities is for people to express their views and opinions freely, to some extent. People form opinions on the basis of what they believe in, what they know and their experiences and perceptions.  

Show the following video clip (Election, 1999) in which a teacher (Matthew Broderick) explains what the word ‘democracy’ means.
Activity 4: Values and rights
15 min
This activity explores the rights of community members, and how balancing of rights is important for a sense of belonging. It aims to evoke in students an understanding of their own stance on what is appropriate and what is not in any given scenario. Some of the situations are related to the human rights enabling teachers to gauge students’ understanding of the basic human rights. Students work in pairs. The task is to discuss the situation and what they would do in this situation. Students must explain the thinking behind their decisions. 
Activity sheet: Values and rights

Activity 5: My community
15 min
This activity encourages students to think about a possible solution to a community based issue. They are asked to make a decision on the most pressing problem or on something they see as essential to the well-being of their community.
 On butchers paper, ask students to:

· Identify things that they are proud about their community and things that they would like to improve.  

· Working in the same groups, inform students that they have just been promised $5,000. They need to decide how they will spend it on their community. 

· A spokesperson for each group will need to explain their problem, how it affects them, and how they will spend the money in order to solve the problem. 

· Make an announcement that the money has been withdrawn, what can they do now about their issue without funding. Ask students to report back on their solution.

Discussion questions:
· How did you decide what to spend the money on?

· How did you come up with a solution when the money was taken away?

· Do we need financial assistance to make a difference on issues that affect us?

· How can community members express their views and concerns about their community?
Activity 6: How political am I?
10 min
The purpose of this activity is for students to begin making the connection between their community and politics. Students complete the online activity called ‘How political am I?’ in the Decide module. 
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Activity sheets
Activity sheet: Communities

A

Gidhawal community elects an elder to make decisions on behalf of their community members. Community members can request a time to go and speak to their elder in order to address issues in their community.

B

Twinomish community elects members to be part of their Senate, the governing body, who makes decisions on behalf of their community members. The Senate can make laws, but it has to ensure that laws are not in contravention with any of the rights and freedoms of its community members.
C

Samis the son of Pinus and Temiramis, makes all of the decisions in the Durrian community. Although community members can own property, ultimately Samis can create a law which takes it away from them. Community members are not allowed to speak against Samis or his decisions.

D

In Monte Rose, all community members need to vote on important issues, such as changes or creation of new laws. The community is run by executive committees who cannot make laws but are there to run community shared services and resources.

Activity sheet: Values and rights
Jamali is a 13 year old girl who was married to a 34 year old male. 
Should this be permitted? Would this happen in Australia? Why?
A Russian punk band staged an anti-government protest in the Cathedral Of Christ the Saviour, seizing part of the cathedral and chanting 'Mother Mary, drive Putin away.' The band was arrested and sent to a trial. 

If you were part of the jury, what would you do?
Would you convict them or not? Why?
Should asylum seekers, people who seek refuge in Australia due to persecution in their own country be labelled ‘illegal’?
In Australia, should all states have ‘the right to die’ legislation? This would mean that a person is able to make a decision about when and how they will die. 
If yes or no, why?
Should we have a law that bans international students from purchasing and having pets in Australia? When they leave the country these pets are either released or given to a shelter.
Should your parents be able to search your room when you are away? 
Should young people be paid the same amount as adults doing the same job?

If you knew a product you really want is made in sweatshops in Bangladesh, meaning that it is cheaper for you to buy, would you buy it? Why or why not?

In a local community, McDonalds wishes to build a restaurant. The majority of the locals oppose this idea, however council approves the plans. The local community protests and blocks the builders entering the site. 

What would you do? Join the protest or not, and if so why?

Lesson 2: What’s the problem? 

Overview
Civics and Citizenship curriculum 
	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K10
	Citizenship, Diversity and Identity
	How values based on freedom, respect, fairness and equality of opportunity can support social cohesion and democracy within Australian society

	Australian Curriculum
	AC9HC7K05
	
	

	Australian Curriculum
	AC9HC8S03
	Analysis, synthesis and interpretation
	Analyse information, data and ideas about political, legal or civic issues to identify and explain differences in perspectives and potential challenges

	Australian Curriculum
	AC9HC8S04
	Civic participation and decision-making
	Explain the methods or strategies related to making decisions about civic participation


Learning activities
	Starter: Global?
	4. Issue and I (activity sheet)

	1. Is this an issue? (activity sheet)
	5. School based issues

	2. Which right? (activity sheet)
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6. What’s important?

	3. Mad, glad and sad (activity sheet)
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Reflection (activity sheet)


	Learning intentions
	Success criteria

	Explore current issues in the community, state, country and world
	Identified a range of issues in the community

	Understand the difference between a community and personal issue
	Selected an issue that is important, on which they wish to take action

	Ask questions which identify whether an issue is a community issue
	Justified why they selected a particular issue

	Essential questions
	Key concepts 

	What makes something an ‘issue’? Which rights are affected by my chosen issue?
	Community issue is a matter of concern that affects a community.

	What are the issues I care about? How do I choose an issue I care about to take action on?
	


Additional resources
Animal Liberation of Victoria, 2010, Stop the battery farming of dogs, case studies of puppy farming, viewed 26 January 2015, Animal Liberation of Victoria, viewed on 26 January 2015 <http://www.alv.org.au/storyarchive/0829stoppuppyfarms/stop-dog-battery-farms.php>.
Activities
Lesson starter: Global?
5 min

Ask students to individually complete the following sentence. 

The biggest problem facing the world is…
or
If there was one thing I would change in the world it would be…

As a class, rank the three biggest problems that your students perceive to be relevant today.

Activity 1: Is this an issue?
10 min

Using synonyms, pictures, sentences and situations students as a group will come to a class definition of what an issue is. Through this activity students will understand the difference between a personal and a community issue.

Divide students into four groups: words, statements, pictures, situations. Cards with the instruction are provided on the activity sheet. There are two tasks:

· decide if what is written/pictured represents or explains an issue

· provide an example (all except the scenarios).

Discussion questions:
· What is our definition of an issue?

· Why is it important to understand what an issue is?

· What makes something an ‘issue’? Consider these two examples with students:

· littering at a local beach 

· not having a paved access to the beach. 

· How does personal health issue such as ‘smoking’ become a community issue?

· Regulations are introduced where people can and can’t smoke. 

· Government regulates advertising of cigarettes and how they are displayed in shops. 

· Government spends money on health prevention programs to reduce the number of smokers.
· Patients with health related diseases associated with smoking, require treatment in public hospitals this can impact on number and availability of services for other diseases.
Activity sheet: Is this an issue?
Activity 2: Which right?
15 min

The aim of this activity is for students to demonstrate that issues are often related to a particular ‘right’. Students can work in groups or in pairs. They need to determine which right relates to each issue or scenario.
Explain: The Universal Declaration of Human Rights (UNDHR) sets out a number of basic human rights to which all people are entitled.

Categorising rights
If students are not familiar with the UNDHR provide them with a copy of the rights and perhaps ask them to group the rights. Possible groupings can be: 
Essential rights — life, food, water, shelter
Political/civil — are freedom of speech, press, and assembly; the right to vote; freedom from involuntary servitude; and the right to equality in public places.
Economic/social — right to housing, right to adequate standard of living, right to health, right to education, privacy and freedom from discrimination
Cultural rights — the right to participate freely in the cultural life of the community
Activity sheet: Which right?
Activity 3: Mad, glad and sad
15 min

In small groups provide students with:

· a set of newspaper articles 
· paper on which to write what the issue is.
Ask students, to individually mark the issues (paper articles) that make them feel mad, glad and sad. As a group they will need to decide which issues are school, local, national and global.
Activity sheet: Mad, glad and sad

Activity 4: Issue and I
15 min

Give each student a ‘post-it’ note to write an issue that is important to them. The issue can be school, local, national or global. 

All students should place their issue in a hat. Distribute the Activity Sheet: Issue and I. Students’ task is to listen to the issue that has been read out, decide how important this issue is to them, and note it down on the spectrum of importance to them.  Ask students to justify their reasoning by explaining why an issue is important to them or not. How does it impact their lives?

You can also do this by marking the floor with a masking tape and asking students to position themselves from one to the other end of the spectrum.

Some issues to read out: lack of employment for young people; young people joining gangs; lack of support for young people with mental health issues; littering at school; increasing number of surveillance cameras in public areas.
Activity sheet: Issue and I

Activity 5: School based issues
10 min

In groups students should brainstorm the top five questions they would like to ask a Principal, member of their School Board, or even their School Representative Council member. 
Set up the activity by providing this instruction:
‘If you had the chance to ask those in power one question about an issue that you care about in your school, what would it be?’ 
Vote on which three are the most important and then invite representatives to answer them.
Activity 6: What’s important?
10 min
The purpose of this activity is to provide students with examples of community issues and for students to reflect upon which issues matter to them the most. Students complete the online activity called ‘What’s important?’ in the Decide module. 

Reflection activity
5 min
Out of all of the issues that students have listed in the previous activity, they now must choose one that is the most important to them. They summarise their thoughts about this issue using the Activity Sheet: Reflection.
Activity sheet: Reflection
Extension activity – Our Say
OurSay.org is a web based platform through which citizens can engage with their representatives on questions important to them. Students can visit this website to explore a range of questions that have been asked previously and to get involved in online forums. 
Activity sheets
Activity sheet: Is it an issue?

GROUP: WORDS
PROBLEM
MATTER
SITUATION
EVENT
CONCERN
SOLUTION


Your group has two tasks:

1) Decide which of the above words explain best what the word ‘ISSUE’ means?

2) What example can you use to explain to someone the meaning of the word issue and one of the words above?

Example: 

1) EVENT 

2) A tanker’s oil spill in the ocean is an example of an event, that is related to the issue of environmental pollution.

GROUP: SCENARIOS
Read all of the scenarios and as a group decide if they represent a community issue, or personal issue?
	The local arts centre is closing as the building requires urgent repairs. The spaces inside the building are rented to local community groups; however this income does not cover the cost of running the building. Local council has decided to sell the property.
	At a newly built estate, residents are parking on both sides of the road. As the road is very narrow there can be only one car driving down the street.



	Margaret is a 16-year-old who started smoking. She tried quitting several times but with no success. She works on weekends in order to afford cigarettes.
	After finishing year 10 Mohamed was employed as an apprentice with a local tiler. It has taken him a few months of searching, so he was extremely happy when he finally received a positive response.  Mohamed is fairly shy but hardworking, and he rarely speaks out for himself. Since starting as an apprentice he has been given increasingly harder tasks as well as being asked to work longer hours.


GROUP: STATEMENTS 
Your group has two tasks: 

Decide which of these statements can be ‘TRUE’ of an issue”
- Occurs often.  
- Has lasted for a while. 
- Affects many people. 
- Disrupts community life.
- Deprives people of rights.
- It is perceived by the community as a problem.
- Affects only children. 

Provide examples of issues that explain your chosen statements. 


Affects many people: 
Drug abuse is an issue that not only affects the person, but also the community, through drug related crime offences.  

GROUP: PICTURES 

· Choose images that represent an issue in your community. Identify what the issue is. 
·  Explain how are your community members affected by it.


Image 1: Westfield Shopping Centre London by Martin and licensed for reuse under CC BY-ND 2.0 licence

Image 4: Copyright Cheryl Howard and licensed for reuse under CC BY-ND 2.0 licence 


Image 2: Copyright Albert Bridge and licensed for reuse under CC-BY-SA 2.0 licence 


Image 5: Copyright Helga Weber and licensed for reuse under CC BY-ND 2.0 licence


Image 3: Copyright Eddie-S and licensed for reuse under CC-BY-ND 2.0 licence

Activity sheet: Which right?
	Sam is a 19 year old and police have taken him for questioning in a relation to a crime. A neighbour took a photo of Sam which she posted on a council’s Facebook page.

	The government wishes to build a new stadium in an area occupied by residential property (houses). All residents must sell their property or they will be evicted.

	A major highway currently goes through the centre of a local town. The government has decided to build a new road by-passing this small town. This will mean fewer tourists will be passing through the town.

	Aysha is 16 years old and she has commenced working as a receptionist in a real-estate agency on Saturday mornings. The agency is paying her $7 an hour.

	In a school, newly arrived refugees were placed in a separate class. The school claims it is because of different learning needs and because they don’t speak English well.

	A local shop has installed a device to stop young people loitering; it emits high-pitched frequencies to which young people are sensitive.

	Local council has organised an event in a local hall for residents, but without access for people with a disability.




Activity sheet: Mad, glad and sad
	MAD

	SAD

	GLAD


Activity sheet: Issue and I
	

	

	

	



MOST
IMPORTANT

IMPORTANT 

LESS IMPORTANT
NOT IMPORTANT
AT ALL

Activity sheet: Reflection
	The issue I have chosen is:



	This is an issue because: (What would happen if this issue is not resolved?)


	This impacts on my friends by:



	Ways this impacts on other people in my community:


	Ways this affects me are:


	This impacts on my family by:



Lesson 3: Who is responsible?
Overview
Civics and Citizenship curriculum 

	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K03
	Government and Democracy
	Key features of government  including the Australian Constitution and the roles and interactions of key institutions and political actors in Australia’s democracy.

	Australian Curriculum
	AC9HC7K01
	
	

	Victorian Curriculum
	VC2HC8K07
	Laws and Citizens
	The characteristics of laws and how laws are made in Australia through parliaments (statutory law) and through the courts (common law)

	Australian Curriculum
	AC9HC8K03
	Laws and Citizens
	How laws are made in Australia through parliaments (statutory law)


Learning activities
	Starter (activity sheet)
	4. Who should act? (activity sheet)

	1. Community responsibility
	5. Issue 

	2. Who decides? 
	Reflection

	3. Government and I 
	


	Learning intentions
	Success criteria

	Explore the relationship between government and citizen responsibility
	Identified several responsibilities of an Australian citizen

	Consider and choose actions appropriate for individuals, communities or governments to take, to preserve values and rights
	Explained and identified the responsibility assigned to different levels of government

	Essential questions
	Key concepts 

	What are the obligations of citizens in Australia’s democracy?
	Responsibilities are actions you as an individual must take, either in relation to yourself or to others – they depend on the context

	
	Balancing of rights and responsibilities – individual vs. community responsibility

	How are the rights and responsibilities of everyone balanced by the government? 
	Citizen rights are protected through laws and citizens responsibilities are regulated through these laws.


Additional resources

Parliament of Victoria, 2012, How a law is made? animation, Parliament of Victoria, Melbourne, viewed on 26 January 2015, <http://www.parliament.vic.gov.au/about/how-a-law-is-made/how-a-law-is-made-animated>.
Activities
Lesson starter
5 min
Each student is given a card and they need to find a person in the class who has done the activity written on the card.          
‘I know someone in this class who … ‘ 
Activity sheet: Lesson starter

Activity 1: Community responsibility
10 min
In this activity students will create a spider-web out of string. When the ball of string is passed to a student, they will pinch a piece of the string and hold onto it.  Start the activity by pinching the end of the string, stating your name, stating how you contribute to the community, and how you contribute to your family, neighbourhood, or world…

Discussion questions:
· Are there any other responsibilities that you have in your community that we have not mentioned? 
· What does it mean to be responsible? 
· What would happen if all people behaved ‘irresponsibly’? Who determines our level of responsibility?
Explain: It is the individuals who make up the community; each of us contributes to it by acting responsibly. Even a smallest thing we do can have an impact, on an individual and on others. What this exercise has shown is that you all contribute in some way. 

Activity 2: Who decides?
10 min
The purpose of this activity is to help students understand the responsibilities of the three levels of government. Students complete the online game called ‘Who decides?’ in the Decide module.


Activity 3: Government and I
10 min

Students form groups of three. Distribute to each group a set of cards. In the groups students have to determine which level of government (local/state/federal) is responsible for making decisions about activities that young people participate in their daily lives. For instance: what I studied in school is the responsibility of a STATE government. 

As an extension activity, use the third set of cards to identify a particular law that relates to a particular action or behaviour. 
Discussion questions:
· How does a government make a decision on what to do? 
· What is the purpose of making a law? 
· Why are there laws about these issues? 
· Should the government have a say in so much of our lives?
Activity sheet: Government and I
Activity 4: Who should act? 
10 min
In small groups (three maximum), students are given all of the situation scenarios. They have to determine which key player in each situation is responsible for doing something about the situation. Students use the triangle diagram to identify a level of responsibility for each key player. 

Ask each group to choose one scenario they wish to report on. 
Discussion question:
· Is responsibility something that can be taught? How would this be done?
Activity sheet: Who should act?

Activity 5: Issue
10 min

Students form five groups — each group is given an issue, and butchers paper. 
The paper is divided into the following:
- Who does it affect?
- Who has most to gain? 
- Who has most to lose? 
- Who can do something about this? 
- Who has the authority to change it?

Issues: closing of a local primary school; dumping of rubbish next to the river bank; drama electives are no longer offered in school; opening of a new McDonalds restaurant etc. 
Reflection activity
5 min

Students write or share following reflection:


· What is the role of government in society? 

· Could citizens live and treat each other equally in a place where there aren’t any laws or regulations? 

· How would you explain the relationship between the government and its citizens to an alien?


Extension activity: Citizen arrest
5 min

This activity can be completed individually by students. 

Watch the report on a UK citizen, Twiggy Garcia. When seeing UK Prime Minister Tony Blair, Garcia decided to perform a citizen’s arrest for crimes against peace (e.g. sending troops to Iraq).

Discussion questions:
· In what circumstances would citizens be able to exercise the power to detain other citizens? Can you see any potential difficulties? 
· Who is responsible for enforcing our rights?
· What right does Garcia have to arrest Mr Blair? Would you use this right?
· Should citizens have the power to arrest those they believe have broken the law?
Activity sheets
Activity sheet: Lesson starter

	………………………………

recycles bottles and newspapers.
	………………………………

only puts on the plate how much he or she can eat.
	………………………………

has helped someone. 

	………………………………

turns off lights when leaving a room.
	………………………………

turns off the computer at the power when not using it.
	………………………………

has never been in a fight.

	………………………………

doesn’t leave the tap running when brushing his or her teeth.
	………………………………

recycles clothes and things he or she no longer uses.
	………………………………

looks after his or her brother/sister.

	………………………………

puts the tops back on pens. 
	………………………………

takes short showers in summer.
	………………………………

cleans house.

	………………………………

walks to school.
	………………………………

reuses a water bottle.
	………………………………

makes food at least once a week.

	………………………………

uses public transport.
	………………………………

when camping takes the rubbish home.
	………………………………

is involved in sports.

	………………………………

always puts food wrappers in a bin.
	………………………………

vacates seat to an elderly person on a public transport.
	………………………………

is involved in theatre or dance. 

	………………………………

has shared his or her lunch with a friend.
	………………………………

has made a mistake. 
	………………………………

only crosses a road at a crossing. 


Activity sheet: Who should act?
	INDIVIDUAL
	COMMUNITY
	GOVERNMENT

	FAMILY
	SCHOOL
	
UN


 
[image: image4]
You are home late at night and through the wall you hear a man shouting and hitting his girlfriend and smashing things.
INDIVIDUAL 
it is an individual’s responsibility 
to not cause harm to others

it is a responsibility of each individual 
to protect the right to life

FAMILY 
by encouraging respect

COMMUNITY
through public awareness 
(this behaviour is not acceptable); 
by providing support

GOVERNMENT 
puts in place laws that protect the right to peaceful life

Scenarios:
	Bluescope is a small regional town in which there has been an influx of refugees from Syria.  As they are newly arrivals, some speak very little English.
	In Kelsey, local factory closed. Young families are either moving out of town or are choosing to access financial assistance from the government. Very soon there will be no money left.

	Jane loves watching films; she downloads them regularly from online websites for free. If Jane continues to do so she will be breaking the law as regulations have changed.
	Hasan is a 15-year-old with a physical disability. His family was recently provided permanent accommodation in a newly developed suburb. The closest school has no disability access; Hasan is not able to attend classes.

	The closest shopping centre for Sarita and her friends is about 20 km away and there is no bus to take them there. They need to take a train, and a bus to get there. A journey taking 80 minutes one way.
	Mark has moved into his new house. The next door neighbour plays music late at night and his new dog barks at Mark without a reason. This has an impact on all other neighbours, who have mentioned to Mark how frustrated they feel about it too.

	The rubbish on the local river bank has been mounting. It seems people are increasingly dumping their used goods. This has an effect on animals using the river.
	In a new urban area on the outskirts of Melbourne, there are no footpaths or street lights. The road is shared by the pedestrians and cars.


Activity sheet: Government and I
	… what I study in school.
	… how food that I eat is labelled.
	… how much I get paid.

	… how I get to school.
	… at what time I see programs on TV. 
	… if I have to go to school.

	… where I can play sports outside school.
	… if there is a paved road near my home.
	… at what age I can start working.

	… how I use the internet.
	… if we have access to the sewerage.
	… when I can get a license.

	... which medication I can get at a lower price.
	… when my parents can retire.
	… if my parents can build an additional room in our house.

	… that my rubbish is collected from outside my home.
	… where my parents can park their car in the city and how much they have to pay for it.
	… decides that Coles is closed on Christmas Day.

	… decides which companies can sponsor my local sporting club which I am part of.
	… at what age I can vote at the State Election.
	… makes sure that food I eat at my local takeaway is safe to eat.

	
	… helping me when I am overseas and I need assistance. 
	… if I can walk my dog on the beach.


Activity sheet: Levels of government
	Liquor Control Reform Act 1998
	… determines that alcohol cannot be served to under 18s unless permission from parent and guardian is given. 

	Child Employment Act 2003
	…states that the minimum age a young person can work is 13. 

	Income Tax Assessment Regulations 1997
	… states that if you earn a certain amount you must pay tax.  

	Electoral Act 2002
	… states that only those who are 18 and Australian citizens can vote at a State election.

	Births, Deaths and Marriages Registration Act 1996
	… states that if you are under 18 years and want to change your name you need the permission of a guardian.

	Australian Passports Act 2005 
	… states that both of your parents need to give consent for you to have a passport to travel overseas.

	Graffiti Prevention Act 2007
	…states that defacing someone’s property is illegal. 

	Food Standards Australia New Zealand Act 1991
	… states that food must come with ingredients labels. 

	Amenity Local Law
	… states how a community can use local council land.  

	Victorian Public Holidays & Shop Trading Act 2010
	… determines the opening hours a shop is allowed to trade. 

	Therapeutic Goods Act 1989
	… states what medicine is made available to the public.  

	Education and Training Reform Act 2006
	… states that all young people under the age of 16 must be in full time education. 

	Water Act 1989
	… states how our waterways are managed and used. 


Lesson 4: Powers of persuasion 

Overview
Civics and Citizenship Curriculum 

	Curriculum
	Code
	Strand
	Content description

	Victorian Curriculum
	VC2HC8K04
	Government and Democracy
	How citizens are informed about and can participate in Australia’s democracy, including use of the electoral system, contact with their elected representatives, use of lobby groups, interest groups and direct action

	Australian Curriculum
	AC9HC8K01
	
	

	Australian Curriculum
	AC9HC8S04
	Civic participation and decision-making
	Explain the methods or strategies related to making decisions about civic participation




Learning activities
	Starter: Global?
	3. Using language and images to influence (activity sheet)

	1. Win-win situation (activity sheet)
	4. Circle of influence

	2. Influential or powerful? (activity sheet)
	5. Powers of persuasion


	Learning intentions
	Success criteria

	Explore the concepts of power and influence
	Explained the concepts of ‘power’ and ‘influence’

	Understand who is powerful, influential and affected within an issue
	Identified a powerful person in the community

	
	Identified key people affected by an issue

	Essential questions
	Key concepts 

	What does the word ‘power’ mean?

	Power is having authority to change things.

	
	Influence is being able to affect someone else’s decision, opinions, emotions or behaviour.

	How can a decision maker be influenced?
	Propaganda is (biased) view as a way of controlling of ideas and thoughts. Media (free or controlled) can be used by citizens to influence action.


Activities
Lesson starter: Influencing
 10 min

Students write a short paragraph to a teacher asking permission for one of the following:

· to listen to music in the class

· to finish class 10 minutes earlier 

· to extend the deadline on a major assignment. 
Before students start writing the paragraph, as a class briefly brainstorm why teachers would object to all three ideas:

· Students would not be doing any work, it’s against school rules, students would not be listening to teacher instruction.
· Students would be too loud and disruptive to other classes, students can’t be roaming corridors. 

· Teacher would be late with marking, deadline is a deadline – students should prioritise. 
Once students have written the paragraph, ask them to swap with each other, taking on a teacher role. Each ‘teacher’ needs to make a decision on whether they would grant the wish of the student.
Discussion questions:
· Was it helpful to brainstorm why teacher might object to student ideas?
Why or why not?

· As a teacher what won you over? Were there particular words or perhaps the way the student approached you?
Activity 1: Win-win situation
10 min
Explain: Often you will be in situations where you need to influence a person to do something that they do not necessarily want to do. In this activity you are going to devise solutions to scenarios in which you are required to demonstrate a win-win situation.
Activity sheet: Win-win situation

Activity 2: Influential or powerful?
10 min
Begin the activity by using the discussion questions to ascertain students understanding of the word ‘power’. Here are some tips for discussing the concept of ‘power’ with your students: 
· Explain that all change, from personal to global, involves a shift in power, and that is why it is important to understand the meaning of the word. 
· In the opening discussion it is likely that students will focus on ‘power over’, talking about dominant people, countries, etc. Begin by telling the group that there are four types of power and asking them to guess what they are

· Have the types of power written up, but do not reveal them until the group discussion draws them out. When you reveal them, mention a little about each type according to the details below:
· Power ‘over’ refers to the ability of the powerful to affect the actions and thought of others. It includes domination, force, coercion and abuse.
· Power ‘to’ refers to the capacity to act; including the ability to claim rights, citizenship or voice.
· Power ‘within’ refers to a sense of self-identity, understanding of our rights and role as citizens, and confidence and awareness. All of these can be a pre-condition for action. It is commonly described as ‘inner strength’.
· Power ‘with’ refer to the strength which can emerge through collaboration with others, collective action and alliance building. Commonly described as ‘strength in numbers’.

Distribute to student pairs the handout ‘influential or powerful’. Ask them to circle the person who has the power in a given situation and to determine what type of power this person has. In the blank space they are to write one strategy that a person who does not have the power can do to influence the power broker. Each pair finds another pair with whom they share their strategies. As a class share the findings of the activity.
Discussion questions:
· What does the word ‘power’ mean? Is power something you are born with? How does someone get power? Do you know of any ‘powerful’ people? 
· Have you considered all the different types of power? Are there key people or institutions missing? What about people in the community – do they generally have power? Can you give examples? How do the different powers influence each other?

Activity sheet: Influential or powerful?
Activity 3: Using language and images to influence
    10 min
Explain: There are a number of situations when messages in media have had an influence on people’s choices and behaviour — what we buy, how we should think and who we vote for.  Consider for example: Charity raising events through televisions, stop smoking ads, stories that are aiming to shame a particular group. How does media influence?
Provide the attached examples of media ads and images.

Ask students to determine:

· Who is the article written in favour of? How do you know that?

· Who are the media creators trying to influence and how they are doing so? 

· Who is the audience?  

· What values, if any are the media trying to reinforce?  

· What does this particular article/product assume the audience feels or thinks?
Activity sheet: Influencing through use of language and image

Activity 4: Circle of influence
15 min
Divide students into groups of four. Each group will need to choose an issue that they are interested in or choose one of the four issues outlined below.

Provide each group with butchers paper or a circle on A3 sheet of paper. 

Possible issues to choose from: 

· increase of youth suicide in a community 

· closing of a local swimming pool area

· binge drinking 

· frequency at which traffic lights change at a crossing near a school 

The circle represents a community in which an issue exists. Students can write on the outer layer of the circle what the community is (e.g. friends, family, school, Samoan Singing Group). 
· Start by asking the group who has power to do something about this issue? Once the decision maker has been identified, ask them to create another circle inside the circle and write the decision maker’s name or position. 

· From the decision maker they will need to branch out and brainstorm the people whom decision maker is connected to.
· Once they have made the connections between the decision maker and others they need to indicate where they are in the circle. 
Discussion questions:
· How can you influence those in the centre of your circle?

· What does the person in the centre have, to make them influential? 

· Why are they there and not someone else? 

· What do you know about this person? How can they be persuaded? 
Activity 5: Powers of persuasion
10 min
The purpose of this activity is for students to consider their audience when seeking to influence. Students complete the online activity called ‘Powers of persuasion’ in the Decide module. 
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Activity sheets
Activity sheet: Win-win situation
	SITUATION 
	SOLUTION

	You and a friend go shopping and there is only one of the things that you both desperately like.
What do you do?
	

	You are studying for a test tomorrow and your brother arrives home and wants to relax by playing music really loud. 
	

	You don’t want to be playing footy, but your parents are unrelenting about you playing a sport. 
	

	You want to go to a concert with your friends, but your parents are not letting you go.
	

	In order to hold a fundraiser you need to get some sausages from your local butcher for free. 
	

	To produce posters for your campaign you need access to the media room and the school printers. The media teacher is the only one with a key, and she needs to be there when you are using the room. 
	

	You need to write an article in the school newsletter, but the deadline was yesterday. 
	

	You have organised a petition to have more bins around the school, and you need to get students to sign it. 
	


Activity Sheet: Influential or powerful?
	PERSON A
	PERSON B
	SITUATION
	INFLUENTIAL OR POWERFUL

	40-YEAR-OLD
PERSON
	A MIDDLE SCHOOL STUDENT
	Voting
	

	MINISTER OF EDUCATION
	PRINCIPAL
	Changing what is taught in schools
	

	PRINCIPAL
	STUDENTS
	School uniform
	

	RESIDENTS
	VICROADS
	Installing a traffic light at an intersection
	

	MANUFACTURER
	CONSUMER
	How a product is made
	

	POLICE
	NEIGHBOURS
	Breaking up a party in the neighbourhood
	

	TEACHER
	STUDENT
	Student asked to stay in detention after school
	

	DOCTOR
	PATIENT UNDER 16
	Patient visits the doctor and asks her not to tell the parents
	


Activity Sheet: Influencing through language and image
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Image 1: No child should ever be for sale Copyright World Vision, Canada.
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Image 2: Copyright by Gbk Heye Werbeagentur, Germany, 2005.
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Image 3: Shovel it Copyright Steve Hunter.
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Image 4: Copyright Zambezi-LA.
Image 5: Copyright Nike Inc. 
� The British Council 2011, Active Citizens – Facilitator’s Toolkit, The British Council, viewed 8 October 2015, <� HYPERLINK "http://www.britishcouncil.org/sites/default/files/active-citizens-global-toolkit-2014-2015.pdf" �http://www.britishcouncil.org/sites/default/files/active-citizens-global-toolkit-2014-2015.pdf�>.
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